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A Message from the President 

With this newsletter, the ASPHS brings to a close 

another busy and successful year of providing a 

vibrant forum for Spanish and Portuguese historical 

studies! Such success was based on the many, many 

members who volunteered their time, serving on 

committees and as officers, as well as those of you 

who were able to travel to our annual meeting to share 

and discuss research. Many thanks to Debra 

Blumenthal and Scott Taylor for their important 

service on the Nominating Committee, and to Sasha 

Pack and Fidel Tavárez for serving on the Board of 

Directors. Welcome to Janna Bianchini and Andrew 

McFarland, who join the Nominating Committee, and 

to Suzanne Dunai and Paola Tartakoff, who join the 

Board of Directors! 

The Bulletinõs Editor Alejandro G·mez del Moral, 

together with Richard Ibarra, Production Editor, and 

Casey Farnsworth, Book Review Editor, pulled 

together another fantastic issue, including the book 

review section where you can find a special pair of 
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reviews of The Stolen Bones of St. John of Matha, 

by A. Katie Harris, a cherished colleague and 

former ASPHS president who passed away in 

February 2025. 

For the invaluable work of keeping us 

informed of events, new books, and articles, 

research resources and many other aspects of 

Iberian studies, thanks to Francisco Eissa-

Barroso for maintaining Espora, to Foster 

Chamberlin for editing this newsletter, and to 

Jack Meloro for serving as ASPHS 

webmaster. 

In June, we gathered in College Park, MD for 

our annual meeting warmly hosted by the 

University of Maryland. Many thanks to the 

conference organizers, Alejandro Cañeque, 

Eyda Merediz, and Miguel Valerio, and to all 

at UMD who assisted them: Mauricio 

Restrepo, Andrea Torres Armas, Maria Victoria Herrera Arvay, José Castellón Gutiérrez, Jonathan Brower, and 

Jennifer Romine. Thanks as well to Board members who served on the ad hoc grad student travel grant 

committee: Sasha Pack, Dave Messenger, and Carlos Alves; and to Samuel Pierce and Suzanne Dunai who helped 

put together the conference program. The fantastic program of panels, with participants from four continents, 

was made possible through generous support 

from UMDõs Department of History, 

Department of Spanish and Portuguese, 

College of Arts and Humanities, and School 

of Languages, Literatures, and Cultures. The 

conference was bookended by two 

remarkable keynote lectures on the complex 

terrains of representation and interpretation 

in the past and present, the first by Yolanda 

Martínez San Miguel (University of Miami) 

entitled òWhispers from the Archive: 

Reclaiming Orality in Colonial Textsó and the 

second by Antonio Feros (University of 

Pennsylvania) entitled òOn Imperiofilias and 

White Legends: The Battle for the History of 

Early Modern Spain.ó 

I was especially happy to meet many graduate students attending the conference for the first time and to hear 

from them that they felt welcome and were especially impressed by the Associationõs embrace of 

interdisciplinarity. As always, the annual meeting at UMD was also an occasion for us to recognize outstanding 

scholarship on Iberia and the Iberian world. Parab®ns! to Quintino Lopes for winning this yearõs Marques Prize, 

and Enhorabuena! to Yanay Israeli for winning the Bishko Prize, and to Ran Segev for winning the Best First 

Ambassador Gonzalo M. Quintero Saravia at the plenary session of the 

2025 ASPHS Conference in College Park, MD. Source: Foster Chamber-

lin 

Organizer Eyda Merediz with President Kirsten Schultz at the 2025 AS-

PHS Conference in College Park, MD. Source: Matthew Gush 
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Book Prize. Thanks to the following members for serving on the prize committees: Nuno Castel-Branco, Ana 

Rita Amaral, Ernst Pijning, Paola Tartakoff, Núria Jornet Benito, Adam Franklin-Lyons, Laurinda Abreu, Joshua 

Goode, and John Wing. The full prize citations can be found in this newsletter.  

Finally, the UMD conference also provided a forum for the ASPHSõs collaboration with the Queen Sofia Spanish 

Instituteõs America&Spain250 initiative. Thanks to QSSI President Bego¶a Santos and to Celia Maldonado for 

helping organize the collaboration, and to Ambassador Gonzalo M. Quintero Saravia for his plenary lecture 

entitled òBernardo de G§lvez: Spanish Hero of the American Revolution.ó See https://

queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs

-annual-conference/ 

Beyond the annual meeting, this year the ASPHS also sponsored conference participation at the annual meeting 

of the American Historical Association (AHA) in January 2025: a roundtable entitled òôSpain Is Differentõ(?): 

Integrating Spanish History into College-Level Survey Coursesó and a panel on òThe Circulation of Information 

in the Early Modern Iberian World.ó The ASPHS also continues to co-sponsor panels at the International 

Congress on Medieval Studies (ICMS) at Kalamazoo.  Thanks to Jes Boon for helping to organize panels on 

Medieval Iberia at past ICMS conferences and the upcoming one in May 2026. This year the ASPHS continued to 

support regional scholarly meetings, including those regularly hosted by the Premodern Iberianists of the Mid-

Atlantic (PIMA), the Premodern Spanish History Association of the Midwest (PSHAM), and the Ringrose 

Spanish History Symposium at UC San Diego. 

As an affiliate society of the AHA, the ASPHS was invited to endorse a series of statements issued by the AHA 

in response to recent executive orders and policy changes related to historical studies and the humanities. A full 

list of statements that the ASPHS Board of Directors voted to endorse can be found in the Business Meeting 

Minutes in this newsletter. For additional information see òRecent AHA statements and Resourcesó at https://

www.historians.org/. 

Our association continues to thrive and our membership remains robust. However, to sustain our activities and 

support for research we need our membersõ support. In addition to maintaining your membership, there are 

many ways to support the ASPHS! You can donate to a specific prize fund to ensure that we can continue to 

acknowledge outstanding scholarship, or you can donate to the general fund to support funding for regional 

meetings, AHA co-sponsored panels, the Bulletin, and other annual expenses (i.e. maintaining the website). I also 

urge all of you to donate to the Graduate Student Fund. For the last three annual meetings, the ASPHS has 

offered modest grants to graduate students and first-time presenters traveling to the annual meeting. While these 

grants have supported the participation of many students, currently we do not have the resources to grant all 

requests for support, or to guarantee that we can continue this initiative in the future. And yet, graduate students 

are the future of our fields, and they need opportunities to share their research and meet their colleagues! If you 

are able, please consider making a donation: https://asphs.net/donations/.  

Last, but not least, thanks to Aitana Guia, Gilberto Fernandes, and York University, we are heading to Toronto 

for our next annual meeting, April 22-25, 2026. I hope to see you there! 

Best wishes, 

Kirsten Schultz  

Seton Hall University 

ASPHS President, 2024-26 

https://queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs-annual-conference/
https://queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs-annual-conference/
https://queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs-annual-conference/
https://www.historians.org/
https://www.historians.org/
https://asphs.net/donations/
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A Message from the Editor 

It is my pleasure once again to announce the 

publication of a substantial ASPHS Newsletter 

for the year 2025, including no less than seven 

feature articles, and News & Business and 

Announcements sections that are chock full as 

well, all thanks to the many contributions of 

ASPHS members. This yearõs issue is particularly 

special because I received two feature 

submissions on AIña sign of the times, to be 

sure. Therefore, I have created a new section 

entitled òAI Forum,ó and I hope to see more 

contributions to this forum for next yearõs issue. 

I think this yearõs contributions work especially 

well together, Suzanne Dunaiõs òAI in History 

Classroomsó presenting a stark look at the 

difficulties that AI has created for college 

instructors and making the call for solutions. 

Emmarae R. Steinõs òInterrogating the Pastó 

presents one solution that embraces the 

technology through interactive roleplaying 

activities. What are your solutions to the 

difficulties of AI in the Iberian history classroom? Are you finding ways to embrace the technology or ways to 

avoid its downsides? Again, I think an ongoing dialog on this issue here in the Newsletter would benefit all of us. 

Speaking of exciting projects, this yearõs Newsletter features three: Brett Tippey, Ana Esteban Maluenda, and 

Marta Garc²a Carboneroõs efforts to document 

Spainõs contributions to global architecture in the 

late 20th century; Cristina V§zquezõs blossoming 

digital project Mapping Lavapi®s, which Iõm sure 

will change the way that we view this Madrid 

neighborhood that has a place in the hearts of so 

many of us; and José María Cardesín-D²azõs new 

documentary on the Peninsular War. This year, 

Scott Lancester also returns for another report 

on the conference of one of our sister 

organizations, the Association for Contemporary 

Iberian Studies, while Carla Rahn Phillips 

provides news of the archive of the Spanish 

navy. My thanks as well to Allyson Poska, who 

submitted the obituary of Mary Elizabeth (Betsy) 

Perry by Sherry Katz. 

It was also a pleasure to see many of you at this 

Organizer Miguel Valerio at the ice cream during the 2025 ASPHS 

Conference in College Park, MD. Source: Kirsten Schultz 

Keynote speaker Antonio Feros toasts at the ASPHS banquet during the 

2025 Conference in College Park, MD. Source: Foster Chamberlin 
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yearõs conference on the beautiful campus of the University of Maryland in College Park. Kristen Schultz and I did 

our best to take photos of the event, some of which weõve included here, and a special thank you to Matthew 

Gush, who gave me permission to include his professional-quality photos here as well. Given that the submission 

deadline for next yearõs conference at York University in Toronto has already past, weõve instead included 

information on all the exciting events that organizers Aitana Guia and Gilberto Fernandes have planned. From a 

tour and book exchange at the Kensington Market to a banquet in conjunction with the Portuguese community in 

Toronto, this conference is sure to be one to be remembered! Please help us preserve those memories in the 

Newsletter by submitting photos of your own, which can be emailed directly to me. 

One final note: Iõve been thinking of revamping the look of the Newsletter for a while, but I recently received a 

notification that Publisher, the program that I use, is being òsunsettedó by Microsoft next year. In other words, the 

software giant has forced my hand, and I will have to find a new platform for the Newsletter next year. If you have 

any suggestions or technical expertise in this respect, please let me know. So keep your eye out for a new look for 

the Newsletter next year, and in the meantime, I hope to see you in Toronto! 

Foster Chamberlin 

ASPHS Newsletter Editor 

Obituary 

 Mary Elizabeth (Betsy) Perry 

Sherry Katz (San Francisco State University, Emerita) 

In Memoriam: Mary Elizabeth (Betsy) Perry: Dec. 31, 1937 - June 30, 2025 

Mary Elizabeth (Betsy) Colburn was born in Turlock, California and grew up in small towns in central and eastern 

Washington in a family of  educators. A gifted student, Betsy attended Washington State University (WSU), where 

her maternal grandfather, Harry Lickey, was a professor of  chemical engineering. Betsy graduated as the valedicto-

rian of WSU in 1959, majoring in ògeneral studies.ó In 1960, Betsy moved to California to attend Stanford Univer-

sity, where she completed a one-year masterõs degree in history and met her future husband Ralph Perry, a law stu-

dent. 

After spending a decade at home with her two children, Betsy returned to graduate school at UCLA to complete a 

doctorate in history. Her primary area of  research was Early Modern Spain, and she took particular interest in un-

covering and interpreting the histories of  women, the poor, and other marginalized peoples. In 1975-76, she re-

ceived a Fulbright Scholarship to do research in Seville, Spain, for her doctoral thesis, which became her first mon-

ograph, Crime and Society in Early Modern Seville, published in 1980. It was later published in a beautiful full-color 

edition in Spanish. Her other monographs are Gender and Disorder in Early Modern Seville (1990, which was also pub-

lished in Spanish) and The Handless Maiden: Moriscos and the Politics of  Religion in Early Modern Spain (2005). In addi-

tion, she edited two collections of  scholarly essays with Anne Cruz, Cultural Encounters: The Impact of  the Inquisition 

in Spain and the New World (1991) and Culture and Control in Counter-Reformation Spain (1991). She also coedited anoth-

er essay collection with Nupur Chaudhuri and Sherry J. Katz, Contesting Archives: Finding Women in the Sources (2010). 

In her last book project, she served as editor for a posthumously published collection of  essays by Robert I. Burns, 

Warrior Neighbours: Crusader Valencia in Its International Context (2013). Betsy won several scholarly prizes from the 
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Western Association of  Women Historians: the Frances Richardson Keller Sierra Prize for her first two mono-

graphs (1982, 1991) and the Barbara òPennyó Kanner Award for Contesting Archives (2011). 

Betsy taught history at several colleges in the Los Angeles area, including UCLA, USC, and Occidental College. 

For decades she was a research associate with the UCLA Center for Medieval and Renaissance Studies and was 

active in the Western Association for Women Historians (WAWH). She served as WAWH president from 1989-

1991 and on the council of  the American Historical Association. 

In addition to her path-breaking scholarship, Betsy will be remembered a gifted teacher, mentor, and colleague. She 

was unfailingly kind and supportive to all, but in particular to graduate students and early career scholars, gener-

ously offering her time and feedback on their work and helping to integrate them into professional organizations 

and other communities of scholars. Because of her passion for and skill at mentoring new scholars, WAWHõs Mary 

Elizabeth (Betsy) Perry Graduate Student Poster Prize is named for her. 

Betsy is survived by her husband of  64 years, Ralph, her children Katie and Dan, her six grandchildren, one great 

grandchild, and several nieces and nephews. 

AI in History Classrooms: How to Teach Students to 

Think  

Suzanne Dunai (Louisiana Tech University) 

During the past summer session, I created an extra credit assignment inspired by a lesson promoted by the African 

American History Museum. Students were to look at various artefacts from the museumõs collection and interpret 

the artefacts through a playlist. When three of the eight students completed the assignment with derogatory and 

racist responses, I knew that a conversation was needed. But with whom? It was not the students who wrote the 

offensive responses, but Artificial Intelligence (AI).  

In a culture where it is becoming increasingly more difficult to separate fact from misinformation, and increasingly 

more difficult to guide our students on how to navigate real and deep fake documents using critical thinking skills, 

it is also increasingly more difficult to distinguish human creation from that of artificial intelligence. The American 

Historical Association published òGuiding Principles for Artificial Intelligence in History Educationó as a resource 

for educators, but sets classroom goals for learning without a clear path on how to achieve those goals.  

Turnitin.com now offers to review assignments for plagiarism and potential AI use, but its metrics for evaluating 

the use of AI are largely lacking. How can educators redirect students from the temptation of using AI for home-

work when a recent AP News reported that òstudents use AI to get out of thinkingó? How can we tell students 

that AI is not a substitution for historical research when so many businesses, industries, universities, and even the 

Trump administration are actively advocating for its use, claiming that AI will complete all of the necessary re-

search and writing for its users? 

I cannot offer concrete solutions for these challenges. Instead, I hope to start a conversation in this newsletter 

where we can brainstorm ideas for maintaining a classroom that facilitates learning, with or without AI. I welcome 

suggestions for keeping a class accessible and accommodating for all student abilities while encouraging students to 

perform their own work. I offer my experiences on the chance that these suggestions might be of use to other edu-

cators. At the very least, I hope to discuss strategies for preserving and promoting critical thinking skills in history 

https://learninglab.si.edu/collections/nmaahcs-press-play-on-history-african-americans-during-the-first-world-war-1914-1918/roajK8JbWaLe29iH
https://learninglab.si.edu/collections/nmaahcs-press-play-on-history-african-americans-during-the-first-world-war-1914-1918/roajK8JbWaLe29iH
https://www.historians.org/resource/guiding-principles-for-artificial-intelligence-in-history-education/
https://www.turnitin.com/blog/navigating-ai-misuse-tackling-the-impact-of-ai-bypassers-on-academic-integrity
https://apnews.com/article/ai-companion-generative-teens-mental-health-9ce59a2b250f3bd0187a717ffa2ad21f
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classrooms. 

When I first learned of AI and its potential use for completing writing assignments, I adopted a Zero-Tolerance 

policy for AI in my syllabus. Any student that used AI for an assignment would receive a 0. I suspected that many 

students continued to use AI despite the threat in lecture and the syllabus. It was often the most vulnerable stu-

dents with special learning needs who lacked confidence in their own ideas, relying on the òsmarteró Artificial In-

telligence to provide ideas and words for them. Furthermore, students know that AI cannot be tracked, making it 

their word against my accusation. I suspect that there are many more students who use AI for my assignments, but 

at what point does it become a witch hunt and subject to implicit biases I might have in those accusations of AI 

use?  

I found myself pouring over questionable word choices or re-reading the textbook for where they found certain 

information. I found myself taking longer and longer to read through assignments, meanwhile my comments and 

classroom instructions were becoming more and more punitive. After one full semester of my òZero-Tolerance AI 

policyó, I realized that I was not teaching, nor was this the type of teacher that I wanted to be. By looking for evi-

dence of AI in every sentence that students wrote, I was missing the ideas and general impressions from student 

writing. I was discouraging students from making connections across classes or adding their own outside 

knowledge with suspicion that those ideas came from AI. My assignments were designed more like traps to catch 

students, rather than developing skills and fostering learning. Students failed my assignments because they used AI, 

but I was also failing the students by creating assignments that did not offer support and encouragement for their 

ideas.  

I found that in-person writing was not reliable solution. For one, I am expected to teach in-person and asynchro-

nous online classes. Solutions such as Lockdown Browser or webcam requirements foster a class culture of repres-

sion and surveillance, a relationship with students that I was trying to avoid. Second, in-class writing lacked aspects 

of the larger research and writing process that I was trying to instill in students. Donõt I want them to be able to 

edit and revise their work? Why wouldnõt I allow for time for them to check their notes, if they were diligent 

enough to take them? No, allowing students to review class material, draft and redraft responses, and check in-

structions in office hours are important study skills that are lost in in-class writing assignments.  

Ultimately, the solution that I developed to combat the use of AI in my history classes also made me a better edu-

cator. For my classes, I assign short documents, articles, or YouTube clips. I ask students a series of short-answer 

questions about those sources. I developed the following òrubricó for each short answer responses: 

Historical Assertion: 

Evidence: 

Interpretation and Analysis: 

This embedded rubric for each question helps students know what is expected for each short answer. I define the 

rubric terms in the following way: An òHistorical Assertionó is an historical conclusion or the answer to a ques-

tion. It is based on the historical information that you have, also known as òEvidence.ó òEvidenceó can be a quote 

or a paraphrase, but it has to be cited. Evidence justifies the historical assertion by proving oneõs ideas. However, 

òEvidenceó has to be explained, so òInterpretation and Analysisó is required to explain how the quote justifies the 

historical assertion. It might define terms, provide additional context, or summarize the Evidence. In other words, 

an òHistorical Assertionó demonstrates that a student understands the historical topic. òEvidenceó demonstrates 

that students read the assigned document. And òInterpretation and Analysisó demonstrates a studentõs reading 

comprehension. Questions that have two parts will list two historical assertions, helping the student remember to 
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answer all parts of the question. Likewise, I can design a question that asks for two to three examples, and the ru-

bric will include the indicated number of òEvidenceó responses. For more complex questions, such as those that 

are comparative in nature or challenge students to posit new information from a primary source within the context 

of the textbook, I am able to indicate òTextbook Evidenceó and òDocument Evidenceó as well.  

Requiring the rubric for each short-answer writing is not completely AI-proof, but it has been a helpful AI deter-

rent. AI short-answer responses gravitate toward paragraph form, so students who do not complete the rubric do 

not receive credit for the homework based on the rubric. Students can still use AI to write the sentences and then 

divide the responses into the rubric, but at least that promotes some level of analytical skills in that students have 

to determine the different parts of the rubric from the AI-generated content. Likewise, AI quotes are often incor-

rect, referring to different translations or different passages from a historical document than what I assigned. Alt-

hough I cannot prove AI use, if a student includes a quote from a reading that I did not assign, I do not award 

credit for using evidence from course material. Students are deterred from the use of AI from the class policy, and 

the format of the homework assignment makes students think critically, even if they use AI. Additionally, various 

accommodations like additional time and access to review documents multiple times are preserved with this assess-

ment method. 

Reflecting on this pedagogical method, I have found that it has improved my communication as an educator im-

mensely. Using the rubric clarifies what is needed for credit for each short answer response. Students have im-

proved immensely in answering all parts of the question or using the correct documents to answer a question. Ra-

ther than facing accusations that grading writing is subjective or biased, using the rubric format adds transparency 

and clarity to assignment instructions for the students. Students have a better understanding of expectations, and 

they are developing skills that reinforce making a claim and providing evidence to support that claim. Learning is 

encouraged and ideas are rewarded with the rubric.  

In a time when it seems that more misinformation is circulating in our communities and AI-generated content is 

out-producing human-made content, the ability to draw evidence-based conclusions (and only making claims that 

can be supported by evidence) is an essential skill for history students to have. It is impossible for us to anticipate 

the long-term effects of AI on our society, but as historians, we can take cues from the past. We need to continue 

to teach students how to interpret sources, how to cite evidence when they make a claim, and most importantly, 

how to continue to think, even when technology and social pressure tell them that they do not need to think any-

more. 

AI Forum- Interrogating the Past: ChatGPT Roleplay Activi-

ties in the Early Modern Iberian History Classroom 

Emmarae R. Stein (University of Rochester) 

In nearly every corner of their lives, university students are being prompted with easy ways to access premium ver-

sions of LLMs (large language models) like ChatGPT, Gemini, and Claude. Student email accounts receive targeted 

advertisements for AI services that are òfree through finals,ó and even popular library services like ProQuest now 

include AI summaries of many of the monographs and articles available on their platform.1 Recent statistics from 

Bowdoin College show that AI use among teenagers to complete schoolwork is only increasingñ70% of teens 

have used some form of generative AI, with 57% using it specifically for homework help.2 This statistic is likely 

impacted by social desirability bias, as many teens and college students report shame, stress, and anxiety regarding 
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their use of AI in completing work.3 

The reality is that students across all levels of learning in the humanities are using LLMs to receive feedback on 

their writing and act as co-editors. There is merit in knowing how these technologies operate and in deeply under-

standing the ways in which our students are interacting with them throughout the research and writing process. 

Some scholars have followed the route of prohibition, refusing to let students use any form of AI modeling in 

their classroom and counting its use as an academic honesty violation. An even larger percentage of professors 

have recognized that their students will likely use ChatGPT or a similar service at some point in their research pro-

cess. While they have not necessarily condoned its use, they have turned the other cheek, understanding that it is 

nearly impossible to detect AI use in writing, even for those familiar with its patterns. But slowly, some professors 

in the humanities are beginning to embrace AI, moving beyond mere toleration and acquiescence to recognize the 

potential for generative technology to enhance and inform their pedagogy.  

The benefits of using AI as a pedagogical tool in the humanities classroom have been demonstrated through a se-

ries of different case studies over the past three years. One professor at a Swedish university implemented LLMs 

throughout the duration of his first-year education course.4 Each week, students were placed into small groups and 

given responses generated by ChatGPT about course readings from philosophers including Dewey and Kant. 

Then, these students were given one hour each class to critically analyze the responses that ChatGPT gave to 

them. The students would enhance the responses by using specific examples and quotes from the assigned read-

ings. Similarly, students were prompted to critique ChatGPTõs responses and point out its flaws and weaknesses. 

This activity worked on two different levels: students had the opportunity to interrogate and question the accuracy 

of AI and gain confidence in actively working with the course material. The process of working as a group to en-

hance and challenge ChatGPTõs response also aided in creating a positive, collaborative classroom culture.  

In the spirit of this study, I present one ChatGPT role-playing activity that can be adapted to a variety of class-

room settings for instructors teaching Iberian history. I will first describe how I piloted this approach in a guest 

lecture on early modern witch trials, then outline how instructors can adapt this framework specifically for Iberian 

Inquisitorial contexts. I created a lesson using ChatGPT that allowed students to take part in a dialogue with 

òaccused witches,ó helping them develop skills in primary source engagement. Prior to the GPT activity, students 

had read Heinrich Kramerõs Malleus Maleficarum and listened to a short lecture on the various explanations that his-

torians have offered for why the witch craze occurred with such fervor in the seventeenth century.5 Students were 

then offered a sheet listing the following prompts that I had created and tested on ChatGPT: 

1 òProQuest Academic AI,ó ProQuest, ProQuest, n.d., https://about.proquest.com/en/company/proquest-academic-ai/. 

2 AI in High School Education: Trends, Challenges, and Opportunities (Bowdoin College, 2025), https://www.bowdoin.edu/hastings-ai-

initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf.  

3 Disa Cornish and Zak Larter, òôI Donõt Have to Write an Essay Ever Again!õ: University Student Reflections on ChatGPT in the Class-

room,ó Journal of Educational Technology Systems 52, no. 3 (2024): 325ð34, https://doi.org/10.1177/00472395231219267.  

4 Anthemis Raptopoulou, òChatGPT in Higher Education: Supporting Academic Literacy Through ChatGPTȤBased Activities,ó European 

Journal of Education 60, no. 2 (2025): e70131, https://doi.org/10.1111/ejed.70131. 

5 N.B. In retrospect, using Kramerõs Malleus Maleficarum as the primary reading may have limited studentsõ ability to fully grasp Inquisi-

torsõ perspectives, as Kramerõs extreme views were controversial even among his contemporaries. This was one of the lessons that I 

learned from conducting this as a pilot activity. For the Iberian adaptation I propose below, I recommend more balanced sources that 

better represent typical Inquisitorial practice and reasoning. 

https://about.proquest.com/en/company/proquest-academic-ai/
https://about.proquest.com/en/company/proquest-academic-ai/
https://www.bowdoin.edu/hastings-ai-initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf
https://www.bowdoin.edu/hastings-ai-initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf
https://www.bowdoin.edu/hastings-ai-initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf
https://doi.org/10.1177/00472395231219267
https://doi.org/10.1177/00472395231219267
https://doi.org/10.1111/ejed.70131
https://doi.org/10.1111/ejed.70131
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1. Interview with a Midwife Accused of Witchcraft in 15th-Century Germany 

¶ Prompt: òAs a midwife in your fifteenth-century German village, you have been accused of using dark powers 

during childbirth, leading to the deaths of several infants. How do you respond to these accusations? What role 

do you believe your position as a midwife and your gender played in your prosecution? Please act in this role, 

and I will act as Inquisitor.ó 

2. Interview with a Woman Accused of Witchcraft in Salem, 1692 

¶ Prompt: òYou are a 39-year-old woman living in Salem during the height of the witch trials. Youõve been ac-

cused by your neighbors of afflicting them with strange illnesses. How do you defend yourself, and how do 

you think the expectations of women in your society contributed to the fear surrounding these accusations? 

Please act in this role, and I will act as Inquisitor.ó 

3. Interview with a Wealthy Widow Accused of Witchcraft in 16th-Century England 

¶ Prompt: òAs a wealthy widow in a small sixteenth-century English village, youõve been accused of witchcraft by 

several local families. How do you explain the resentment towards you, and how does your status as both a 

widow and a woman of property impact the accusations against you? Please act in this role, and I will act as 

Inquisitor.ó 

4. Interview with an Indigenous Woman Accused of Witchcraft in 17th-Century in New England for 

Herbal Healing 

¶ Prompt: òYou are known in your community for your knowledge of herbs and healing practices. However, 

youõve been accused of practicing witchcraft by the English colonists. How do you defend your knowledge and 

practices, and what does this accusation reveal about the gender dynamics and attitudes towards indigenous 

women healers in the 17th-century colonies? Please act in this role, and I will act as Inquisitor.ó 

5. Interview with an Elderly Woman Accused of Witchcraft in Early Modern France 

¶ Prompt: òAs an elderly woman living on the outskirts of a rural early modern French village, youõve been ac-

cused of witchcraft after several mysterious events occurred in your community. How do you perceive the link 

between your age, social isolation, and the accusations against you? What does this reveal about societal views 

on aging women during this period? Please act in this role, and I will act as Inquisitor.ó 

When I was creating these prompts, I found that the parameters needed to be specificñChatGPT needed to have 

a sense of the time frame, the profile of the accused witch, and a set of thematic questions to start off the inter-

view and act as a guide for the conversation. Most importantly, I needed to explain the studentsõ role to ChatGPT: 

they would be acting as Inquisitor. 

 After selecting one of the prompts, students were then told to input the information into ChatGPT and act as In-

quisitor. The students were instructed to ask five questions to learn more about the accused witch and take notes 

on her responses to effectively build a case against her. Students had the freedom to ask the kinds of questions that 

they desired, although they were encouraged to put themselves in the mindset of an early modern Inquisitor, and 

try to think of questions such a person might have asked. Students asked a range of questionsñsome serious and 

some rather playfulñbut the chatbot remained òin characteró throughout the dialogue. After completing the exer-

cise, students were asked to share their questions, the responses they had received, and reflect on how it felt to be 

in the role of Inquisitor. 

In the next phase of the class, students were paired into small groups based on the accused witch that they interro-
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gated. Each group received a short excerpt from a real-life trial that closely resembled the parameters that I gave in 

the ChatGPT prompts and were tasked with comparing their ChatGPT conversations with the questions the actual 

Inquisitor had asked and the responses that the actual person accused of witchcraft had given. Finally, the groups 

were asked to reflect on the differences between the real trial and the simulated trial and present their findings to 

the class.  

Student feedback on this activity was overwhelmingly positive; many participants noted that it helped them not 

only to gain empathy for the accused, but also to better understand the difficult and often villainized role of the 

Inquisitor. Beyond historical empathy, research on roleplaying pedagogies such as the òReacting to the Pastó series, 

piloted at Barnard College in the late 1990s, has demonstrated multiple pedagogical benefits. Studies show that 

roleplay activities centered on primary source texts foster active learning while building social cohesion in the class-

room. Students engaged in Reacting to the Past games report deeper peer interactions and more meaningful con-

nections with faculty members.6 While the Reacting to the Past series involves elaborate, semester-long games, 

ChatGPT role-playing activities offer a more accessible entry point that instructors can implement in a single class 

session. 

Since Natalie Zemon Davis published The Return of Martin Guerre in 1983, there have been debates on where to 

draw the line regarding imaginative historical reconstruction, which only continued with the 1991 publication of 

Simon Schama's Dead Certainties.7 How far is too far when it comes to òimaginingó the past? The ChatGPT exercise 

that I propose thoughtfully navigates this debate by forcing students to confront the limits of imaginative recon-

struction. The most crucial aspect of this exercise is not the GPT roleplay itselfñalthough students do enjoy tak-

ing part in itñbut rather the critical analysis that comes afterwards. By comparing the roleplay activity to actual 

trial records, students develop skills in source criticism and learn to engage more deeply with the primary texts 

themselves.  

The ChatGPT roleplay exercise that I present here can be applied directly to Iberian contexts, where instructors 

can have students roleplay interactions with those accused during various Inquisitorial proceedings across the Pen-

insula and in Spanish America more broadly. I offer a brief, five-step guide for instructors to tailor and implement 

to their own courses. This guide is created with the intention of being used in an introductory course to early mod-

ern Iberian history:  

1.  Assign related readings for homework: Introductions to Inquisitorial proceedings in the early modern Iberi-

an world, potentially excerpts from Lu Ann Homza or Francisco Bethencourt.8 Readings should help students 

move past the misconception that Inquisitors were inherently òpower hungryó or ill-willing individuals. Instead, 

choose readings that prepare students to view Inquisitors as historically-situated actors with sincere beliefs and a 

general interest in protecting their communities. Students will likely find this reframe to be a challenge, so it is im-

portant to prepare them well here. 

6 C. Edward Watson and Thomas Chase Hagood, eds., Playing to Learn with Reacting to the Past: Research on High Impact, Active Learning Practic-

es (Palgrave Macmillan, 2018), 181-82.  

7 Cushing Strout, òBorder Crossings: History, Fiction, and Dead Certainties,ó History and Theory 31, no. 2 (1992): 153, https://

doi.org/10.2307/2505594; Natalie Zemon Davis, òôOn the Lame,õó The American Historical Review 93, no. 3 (1988): 572ð603, https://

doi.org/10.1086/ahr/93.3.572; Robert Finlay, òThe Refashioning of Martin Guerre,ó The American Historical Review 93, no. 3 (1988): 553, 

https://doi.org/10.2307/1868102. 

8 Francisco Bethencourt, The Inquisition: A Global History, 1478-1834, Revised and updated English ed, Past and Present Publications 

(Cambridge University Press, 2009); Lu Ann Homza, ed., The Spanish Inquisition, 1478ð1614: An Anthology of Sources (Hackett Publ. Compa-

ny, 2006).  

https://doi.org/10.2307/2505594
https://doi.org/10.2307/2505594
https://doi.org/10.2307/2505594
https://doi.org/10.1086/ahr/93.3.572
https://doi.org/10.1086/ahr/93.3.572
https://doi.org/10.1086/ahr/93.3.572
https://doi.org/10.2307/1868102
https://doi.org/10.2307/1868102
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2. Roleplay setup: Create between 4-5 prompts that your students can choose between. Remember: Prompts 

should focus on a specific historical figure from a real trial, but omit all names, as this can confuse the GPT bot. 

Prompts should present a profile of the accused historical figure (age, gender, vocation), the century and location 

that the trial occurred in, and briefly describe the accusation. You should also include 1-2 guiding questions related 

to the accusation to start off the conversation. Finally, do not forget to include the following phrase: òI will act as 

Inquisitor.ó Make sure that you test these prompts on your own prior to piloting them in the classroom. You can 

even ask ChatGPT how to refine the prompts to make the roleplay conversation work more effectively.  

3. Roleplay in action: Students will choose one prompt on which to focus. Instruct them to ask the accused per-

son three to five questions. Tell them to put themselves in the mindset of the Inquisitor, and attempt to think of 

the questions that they might be interested in asking the accused. This will be a challenging task, as students often 

relate much more to the accused than to the Inquisitor. It can help to give students a guide: Tell them to ask ques-

tions from a place of sincere belief in the dangers of heresy to the Inquisitorõs community. Students take notes on 

the responses. 

4. Comparison with trial records: Break students up into small groups based on the prompt that they chose for 

the exercise. Hand out excerpts from the trial that relates to the prompt that they selected from the list. Students 

will compare the AI-generated testimony to the actual depositions and notice differences and similarities between 

the questions and responses. 

5. Reflection: As a group, students will prepare a quick report on the differences between the real trial and the 

simulated trial, and present to the class briefly on their findings. Then, ask students to reflect on how it felt to òbeó 

the Inquisitor and act in that capacity. You might ask:  

¶ òWas it difficult to ask questions from the Inquisitorõs perspective? If so, why?ó 

¶ òWhen you compare your questions to the GPTbot with the Inquisitorõs actual questions, what can they tell us 

about the gap between modern and early modern worldviews?ó 

At times, it can be difficult for students, particularly in larger survey classes, to engage deeply with primary sources. 

This exercise addresses that challenge through a two-stage process: students first conduct a ChatGPT roleplay in-

terview, then compare their AI-generated dialogue with actual trial records. The comparison provides scaffolding 

for students to read historical documents more carefully. Further, students are given the opportunity to notice dis-

crepancies between their modern assumptions about the past and what the archival sources are actually telling 

them. Anyone teaching a class that involves different Inquisitorial outposts across the Iberian Peninsula can use 

this method to strengthen studentsõ skills in primary source analysis. By utilizing LLMs like ChatGPT as pedagogi-

cal tools, instructors can enhance how students engage with Iberian history. The goal is not to replace traditional 

methods, but to use AI comparison as a gateway to closer engagement with historical texts. By engaging in GPT 

roleplaying activities such as this one, students will not only gain critical thinking skills but become prepared for a 

future where AI literacy is increasingly essential. 
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International Networks of  Spanish Architecture: Academia, 

Profession and Dissemination (1976ð2006) 

Brett Tippey (Kent State University), Ana Esteban Maluenda (Universidad Politécnica de Madrid), Marta García Carbonero 

(Universidad Politécnica de Madrid) 

If  you are reading this Newsletter, you likely already know the sociopolitical context of  Spain in the last quarter of  

the 20th century. You know about la transición, following the death of  Francisco Franco in 1975, during which 

Spain transformed from a totalitarian dictatorship into a parliamentary monarchy. You know about the political 

forces behind the enactment of Spainõs Constitution in 1978. You know about 23-F, the failed military coup dõ®tat 

in February 1981, and the never-ending conspiracy theories about el elefante blanco. You know about the swings be-

tween governments led by the PSOE in the 1980s and the PP in the 1990s. You know about la euforia del 92, when 

Barcelona hosted the Olympics and Seville the International Expo. You know about the free-market, capitalist real 

estate speculation that followed, which imploded in 2008, sparking la crisis. And you know that during this period 

Spain shed its former identity as an international pariah and took on a role of  international leadership. 

https://doi.org/10.1177/00472395231219267
https://doi.org/10.1177/00472395231219267
https://doi.org/10.1086/ahr/93.3.572
https://doi.org/10.1086/ahr/93.3.572
https://doi.org/10.2307/1868102
https://doi.org/10.2307/1868102
https://doi.org/10.5038/2157-7129.14.2.1407
https://doi.org/10.5038/2157-7129.14.2.1407
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https://doi.org/10.1111/ejed.70131
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What you may not know is that, throughout 

Spainõs emergence as an international leader from 

1975 through the early 2000s, architecture was 

much more than a backdrop. It was a driving 

force. Alongside its famous beaches, Spainõs ef-

forts to attract international tourists often high-

lighted the Catedral-Mezquita in Córdoba, the 

Alhambra in Granada, and, of  course, the Sagra-

da Familia in Barcelona. These buildings provid-

ed visual proof that òSpain is differentó and that 

it has òeverything under the sun.ó Fueled by new 

technologies and increased funding, the complex 

construction of Gaud²õs masterpiece accelerated 

exponentially in the post-Franco decades. This 

building alone captured the attention of  archi-

tects and the general public worldwide. 

Yet these connections extended far beyond 

Spainõs historic monuments designed by long-

deceased architects. Between 1975 and 2006, 

Spainõs contemporary architecture showcased 

this democratic shift. The countryõs architects 

built and expanded networks across both sides 

of  the Atlantic and around the globe. In 1981, 

Madrid-based Rafael de La-Hoz was elected 

president of  the International Union of  Archi-

tects. That same year, Catalan architect Josep 

Lluis Sert received the Gold Medal of  the Amer-

ican Institute of  Architects. In 1982, Beatriz Co-

lomina, a Barcelona graduate, became one of  the 

first women to teach architecture at Columbia 

University; in 1988, she moved to Princeton University where she later founded the Program in Media and Moder-

nity. In 1985, Harvard Universityõs Graduate School of Design appointed Rafael Moneo, from Navarra, as Chair 

of  the Department of  Architecture. 

Beyond awards and academic posts, contemporary buildings played an ever-expanding role in projecting Spainõs 

image as a world leader at the intersection of  art, technology, and innovation. As tourism surged in the 1980s and 

1990s, visitors quickly realized that, far from a backward hinterland, Spain had developed its own distinctive brand 

of  modern architecture, even during the isolationist Franco years. The international professional press took notice. 

In September 1975, the American journal Progressive Architecture featured Ricardo Bofill/Taller de Arquitecturaõs 

1973 Muralla Roja on its cover. A decade later, New Yorkõs Museum of Modern Art presented a groundbreaking 

exhibition on architecture, urbanism, and history that included Bofill alongside Luxembourgish architect Leon 

Krier. Bofillõs postmodern neoclassicism, evident in his 1991 Alice Pratt Brown Hall at Rice University in Houston, 

quickly became a touchstone for the style in the United States. Other Spanish architects also undertook major 

commissions abroad: the 1992 BCE Place in Toronto (Santiago Calatrava), the 1995 Cathedral of  Our Lady of  the 

The Cover of the September 1975 issue of Progressive Architecture. 

Reproduced with the permission of Penton Media, Inc. and the estate of 

Yukio Futagawa. 
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Angels in Los Angeles (Rafael Moneo), and the 1998 Scottish Parliament in Edinburgh (Enric Miralles and Bene-

detta Tagliabue). 

The flow of  ideas also went in the opposite direction. In the 1990s and 2000s, Spain became a frequent site for 

highly coveted international commissions, thanks in part to the exorbitant fees municipalities and private clients 

were willing to pay òstarchitectsó for signature buildings. Spain attracted the worldõs leading architects to test their 

most innovative ideas on Spanish soil, in most cases in collaboration with local professionals: American architects 

Frank Gehry (Guggenheim Museum, Bilbao, 1995), Richard Meier (Museu dõArt Contemporani, Barcelona, 1995) 

and Peter Eisenman (City of  Culture, Santiago de Compostela, 1999ð2012); British architects Norman Foster 

(Torre Collserola, Barcelona, 1991) and Richard Rogers (T4 Terminal at Barajas Airport, Madrid, 2006); Mexican 

architect Ricardo Legorreta (Parque Europa Housing, Madrid, 2004); and Dutch firm MVRDV (El Mirador, Ma-

drid, 2005), to name just a few. At the same time, Spanish magazines such as El Croquis (founded in 1982), AV 

Monograf²as (founded in 1985 and Spainõs first architecture journal to be published in English) and Arquitectura 

Viva (founded in 1988) established themselves among the most important international venues for disseminating 

new architectural ideas. 

Yet how Spanish architecture became known outside the Iberian Peninsula in the last quarter of  the 20th century, 

how it was received and what impact it had on the global profession have never been analyzed systematically. In 

2022, we therefore launched a multi-year, multinational research project titled òRETRANSLATES. International 

Networks of  Spanish Architecture: Academia, Profession and Dissemination (1976ð2006).ó The project brings 

together two research teams working across three continents. One team, based at the Universidad Politécnica de 

Madrid, focuses on networks of  dissemination between Spain and the Americas, from the Southern Cone to Cana-

da. The other, based at the Universitat Politècnica de Catalunya, investigates connections between Spain and Eu-

rope. The project is funded by Spainõs Ministerio de Ciencia e Innovaci·n with grants of more than ϵ60,000 per 

team. 

Together, the two teams aim to uncover the people, places and ideas that carried Spanish architecture far beyond 

the Iberian Peninsula and, in turn, brought the worldõs architecture to Spain. In doing so, we show that architecture 

was not just a backdrop to Spainõs transformation, but an active player in the countryõs new global role. 

Mapping Lavapiés 

Cristina Vázquez (Santa Clara University) 

Mapping Lavapiés is a digital humanities project that interrogates the spatial dynamics of immigration, exclusion, 

and cultural production in Madridõs Lavapi®s neighborhood. Using ArcGIS StoryMaps, the project weaves together 

archival sources, oral histories, photography, media discourse, and street art to explore how immigrant communi-

ties not only inhabit but also actively reshape urban space. 

Grounded in thick mapping and counter-cartography, the project resists the reductive logic of official maps that 

translate immigrant life into statistics or state-centered categories. Thick mapping, instead, intersects narrative, af-

fect, and historical layering. Following Denis Woodõs notion of òprotest maps,ó Mapping Lavapi®s amplifies the 

voices and perspectives that dominant representations often silence or distort. A central focus lies on Spanish me-

dia discourse, where, since the early 2000s, immigration has been persistently framed through tropes of crisis, ille-

gality, and disorder: narratives that, as we learned, normalize surveillance and exclusion. The purpose of this project 
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is to construct counter-discourses that highlight resilience, 

multilingualism, and cultural agency by juxtaposing these por-

trayals with migrant-authored testimonies and visual narra-

tives. 

The spatial dimension is equally central. Lavapiés has under-

gone rapid gentrification and touristification, producing what 

Edward Soja terms òunjust geographies.ó The project docu-

ments both the displacement of long-term immigrant resi-

dents and the forms of grassroots resistance that emerge in 

response, from self-managed cultural centers like La Tab-

acalera to murals and street art that assert presence and cri-

tique commodification. 

Currently, Mapping Lavapiés is expanding its interpretive 

scope by integrating literary representations of the neighbor-

hood, most notably the mosaic of non-sequential short stories 

in Jos® ćngel Barruecoõs Vivir y morir en Lavapi®s, to trace 

how fiction, journalism, and testimony converge around ques-

tions of migration, gentrification, and belonging. This upcoming season, the project is evolving into an immersive 

phase that will feature a òCartograf²a Sonora / Sound Map,ó combining field recordings, interviews, and sonic en-

vironments with interactive story layers. I hope to release a finalized version of this expanded edition by summer 

2026, in collaboration with students and community members through participatory mapping workshops. 

At its core, the project asks: How can digital cartography ethically representñand perhaps even transformñthe 

lived geographies of migration and urban inequality? The luxury (and challenge) of working within a digital map-

ping framework is that it never truly ends: each layer added invites another to be revised, erased, or reimagined. 

Thick mapping, in this sense, becomes a practice of ongoing reflection, an evolving cartography that mirrors the 

fluidity of the city itself. 

Explore the project here: 

https://storymaps.arcgis.com/stories/7222479f3dd640e2a5acb1afea91c8be 

 

An example of the visual design of the Mapping Lavapiés 

project. Source: Cristina Vázquez. 

 

 

 

An example of a ge-

otagged location. 

Source: Cristina 

Vázquez. 

https://storymaps.arcgis.com/stories/7222479f3dd640e2a5acb1afea91c8be
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The Mapping Lavapiés main interface. Source: Cristina Vázquez. 

Andrea Davis, Wendy Kurtz, Cristina Vázquez, and Patricia Schechter and the 2025 ASPHS Conference in College Park, MD. 

Source: Matthew Gush 
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The ACIS 2025 Conference in Santiago de Compostela 

Scott Lancester (University of California, San Diego) 

The 46th Annual ACIS (Association for Contemporary Iberian Studies) Conference took place September 3-5 at 

the University of Santiago de Compostela (USC), in Galicia, Spain. The Rede Galabra/USC, under the coordina-

tion of Prof. Elias Torres Feijó, hosted the annual three-day conference in the Galician capitalñwith minimal rain-

fall to boot. 

Founded in Santiago in 1998, Rede Galabra is a pioneering research group, comprising scholars from universities 

and institutions across Spain, Portugal, Brazil, Angola, and Mozambique. Exploring intersections of culture, lan-

guage, politics, and society in Iberian and Lusophone contexts, Rede Galabra has produced cutting-edge and time-

ly research into the dynamic ways in which people and communities structure their lives, classify their environ-

ments, engage in the world, and adapt to change.  

As an institutional partner since 2024, Rede Galabra has become a key player in the ACIS mission: the multidisci-

plinary study of socio-cultural, economic, and political issues, with a particular focus on the Iberian Peninsula and 

its relations with the wider Lusophone and Hispanic worlds, spanning the nineteenth, twentieth, and twenty-first 

centuries.  

USC Santiago welcomed over 100 presenters, providing coverage to a wide breadth of voices, perspectives, and 

disciplines. In a testament to ACISõ ongoing success in growing beyond its Anglo-Irish origins, this yearõs confer-

ence marked the seventh of ten editions to be held in Iberia. Presenters hailed from across Spain, the U.S., and Eu-

rope, and included roughly two dozen grad students and independent researchers. As a veritable and verdant bor-

derlands on the edge of Europe and the Atlantic, Galiciaõs long history of Luso-Castilian influence inspired this 

yearõs focus on trans-border accounts. 

Held during USCõs 530th anniversary, the thematic and disciplinary diversity of  presenters exemplified the exciting 

research happening across Iberian Studies and related fields. As the gathering occurred a short distance from the 

majestic cathedral so closely associated with the Camino de Santiago, multiple talks assessed networks of  tourism 

and pilgrimage. Local case studies, such as the (non-)religious affiliations of peregrinos to the uses of  language in 

food markets, examined the interlocking ways art, language, and politics inform Galician experiences today. Other 

topics included exile and loss brought on by the Spanish Civil War to literature, music, theater, and cinema as ex-

pressions of feminism, magical realism, identity and memory shaping modern Galicia, Spain, Portugal, and beyond.  

This yearõs three keynote speakers reiterated ACIS 2025õs core theme: trans-border approaches to social questions 

and cultural production. Looking at post-independence Angolan literature in the context of instructor training and 

professional development, Dr. Domingos Manaça Joaquim, of the Instituto Superior de Ciências da Educação de 

Luanda, advocated a turn toward indigeneity, so as to develop a truly Angolan literature. Whereas the influence of 

Portugal and writers gazing towards Portugal continues to inform how Angolans see and teach literature, such 

òPortugalidade,ó or love, affection, and longing for Portugal, must not overshadow or deprive the need for a 

matching òAngolidade.ó As such, Dr. Mana­a Joaquim called on literary figures and scholars alike to embrace the 

oralities and traditions of Angolaõs òpovo negro,ó to build a more inclusive literary landscape. 

Dr. Xerardo Pereiro, of the Universidade de Trás-Os-Montes e Alto Douro, in Vila Real, Portugal, highlighted 

recent trends in Luso-Spanish tourism, revealing how since 2000 tourism has incited a re-contemplation of local 

identities. Given the deep connections between Galicia and Portugal, perceptions of mobility, integration, and 

borderlands nowadays define local space, propel touristification, and (political) resistance to trans-border  ideas 



 

 ~ 19 ~  

and identities about Galicia, Spain, and Portugal. Even as they remain competitors, areas of Spain and Portugal 

collaborate and benefit through shared, overlapping tourist networks. In contending that tourism in the Iberian 

Peninsula has produced a òsuperdiversity across borders and regions,ó Prof. Pereiro pointed to the rise of a ònew 

Iberia,ó rooted in supranational integration of peoples and places.  

Dr. Leigh Mercer, of the University of Washington, expertly surveyed the age of silent film in Spain. Stressing 

Spainõs uncertain embrace of this medium and its revolutionary potential, Prof. Mercer revealed how Spainõs cine-

ma pioneers expressed both cinephilic and technophobic responses, an incoherent path of modernity that reflected 

the tensions between tradition and change that existed not only within Spainõs incipient cinematic landscape but 

among wider social, religious and cultural debates from the late nineteenth century to the Spanish Civil War. The 

technical strategies and visual storytelling of Spainõs silent film industry point to a wider transnational account, re-

vealing similitudes and differences between early Spanish cinema and other national cinemas.  

ACIS 2025 also showcased Galician culture. Rede Galabra/USC invited local musical artist Mondra to discuss his 

musical philosophy and regale attendees with a private concert. This show reflected Galiciaõs quotidian musical 

legacy of making music using everyday items, such as seat cushions and spice tins. During the Franco dictatorship, 

amid the suppression of sub-state identities, utilizing household items to make music marked an act of resistance. 

While democratization and devolution has yielded a revitalization of local and regional expressionñwhether it be 

through music, cinema, theater, or another modeñin the case of Galicia, Castilianization continues to cast a long 

shadow. 

USC members provided attendees a special tour of the city center, giving a glimpse of Santiago through the eyes of 

its inhabitants. The tour concluded with a visit to the Fonseca Palace, USCõs historic nexus in the heart of Santia-

go. The palace served as the backdrop to an opulent three-course meal to conclude the conference. 

The 47th ACIS Conference will be held 2ð4 September 2026 at the Universidade do Minho, in Braga, Portugal. 

The conference organizers will be Drs. Carlos Pazos Justo and Ana Sofia Bessa Carvalho, both of the University of 

Minho. ACISõs peer-reviewed journal, the International Journal of Iberian Studies (IJIS), continually seeks articles 

applying a comparative or intertwined methodology to explore identities, cultures, nationalities and communities 

of Spain and Portugal. ACIS 2025 conference organizers intend to publish a forthcoming volume of  proceedings. 

Release of  a Video Doc-

umentary 

José María Cardesín-Díaz (University of A Coruna 

(Spain)) 

Our 25-minute documentary video about the 

Peninsular War (1808-1814) is available on 

our YouTube channel, òProyecto Violencia 

Colectiva VICES.ó 

 

Still from the VICES documentary. Source: José 

María Cardesín-Díaz. 

https://www.youtube.com/@proyectoviolenciacolectiva8450
https://www.youtube.com/@proyectoviolenciacolectiva8450
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What drives a crowd to explode? An idea, an enemy, a shared emotion, or manipulation by self-interested agents? 

The 25-minute documentary video, òPopular Protest and Collective Violence in the Peninsular War,ó was released 

in June 2025. A 2-minute trailer is also available. The video is voiced in Spanish. However, English, French, or 

Spanish subtitles can be selected in the YouTube Settings menu. 

"Popular Protest and Collective Violence in the Peninsular War" represents a novel attempt to address the popular 

uprisings that occurred between late May and July 1808 and led to the decristination of war on Napoleon, but also 

to lethal violence directed against Spanishñand Portugueseñcivil and military authorities. These acts of violence, 

which continued throughout the first two years of the war, led to the lynching of òcapitanes generals,ó command-

ers-in-chief of the Navy, provincial intendants, governors, òcorregidoresó and even former ministers. Was this le-

thal violence a proof of collective spontaneity, the product of patriotism, desperation, and anger, as historians have 

often argued? Or perhaps, as the documentary suggests, the highest figures of the aristocracy, the administration, 

the army, and the clergy might be often involved in its organization? 

The video is an attempt to disseminate the results of historiographical research to a wider audience, safeguarding 

academic rigor. Animated maps and graphics, immersive music, and historical images present an alternative histo-

ry. It was produced by a professional team of video and sound editors and graphic designers. 

This documentary presents the results of the VICES Research Project, "Collective Violence in Spanish Cities: The 

Peninsular War," funded by the Ministry of Science and Universities from 2020 to 2025. For more information, 

see the project website. The video and project were directed by José María Cardesín, Senior Professor of the His-

tory of Social Movements at the University of A Coruña.  

The logo of the VICES documentary. Source: José María Cardesín-Díaz. 

https://www.youtube.com/watch?v=KSqeIvUhEds
https://www.youtube.com/watch?v=Ffnh3SwPwbA
https://vices.udc.es/
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Archival News 

Carla Rahn Phillips (University of  Minnesota - Twin Cities, History Department (Emerita)) 

Part of  the historical archive of  the Spanish navy was housed for many years in central Madrid, just south of  

Cibeles on the east side of  the paseo. It shared quarters with many other entities connected with the Ministry of  

the Navy. A move to larger, dedicated quarters was in the planning stages for a long time. The new quarters and 

the move took several years to accomplish, complicated (I was told) by decisions regarding which materials would 

be housed at the new facilities in Madrid, and which materials would be housed at the 16th century palace of  Don 

Alvaro de Bazán in Viso del Marqués (Ciudad Real). The oldest materials, most of  them copies from other ar-

chives, used to be in Madrid, and the original materials from the 18th century and later were in Viso del Marqués. 

The new Madrid facility, which opened in September 2024, now contains materials from the late 18th to the late 

20th centuries--in other words, what used to be in El Viso and various other depositories. From the various stories 

on the website, it appears that the older materials of  interest to early modernists are now in Viso del Marqués, but 

I can't be sure until my next visit to Spain in the Fall. The logic was that the new facilities in Madrid would house 

materials produced by the navy, and the facilities in Viso del Marqués would house materials produced by the vari-

ous government ministries before the late 18th century. Ironically, though the new facility house materials from the 

late 18th century onward, the buildings are named for Juan Sebastián Elcano and the ships from the Magellan-

Elcano voyage around the world in the early 16th century. The new facility in Madrid includes an impressive set of  

buildings on the calle Sanchidrián, 9, Madrid 28024, in the district known as Campamento. It is best reached by 

Metro Line 5 toward Casa de Campo, with a change to Line 10 toward the Puerta del Sur. The stop is Colonia 

Jardín. 

The 2026 ASPHS Annual Conference 

The 2026 ASPHS Annual Conference will be held at York University, Toronto, Canada, from April 22 to 25, 

2025 (inclusive).  

We have prepared a program that combines academic sessions with fun social events in the evening and op-

portunities to explore the city, including some of its Portuguese-Canadian community spaces and people. 

Planned Events: 

Wednesday, April 22, 2026: 

Keynote lecture by Giles Tremlett, author of The International Brigades: Fascism, Freedom, and the Spanish Civil War. 

Thursday, April 23, 2026: 

Guided tour of Kensington Marketõs Portuguese-Canadian history, led by Dr. Gilberto Fernandes. Come learn 

about the rich history of Portuguese settlement in this eclectic and multicultural Toronto neighbourhood ð desig-

nated a National Historic Site of Canada ð famed for being an historic gateway for many immigrant communities 

(i.e., Jewish, Portuguese, Hispanic, East Asian), a hub for counterculture, and a lively market of independent res-

taurants, cafés, vintage clothing, grocers, and other shops. Advance registration is required (on a first-come, first-

served basis).  
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International Book Day: Book Bash and 

Open Mic Readings @ The Supermarket Bar 

ð https://www.supermarketto.ca/ ð in Ken-

sington Market (west downtown Toronto). 

This will be a fun night of learning about and 

celebrating each otherõs books in a non-

academic setting ð though one very familiar 

to academics ð the bar. Bring a copy of a 

monograph or edited volume you have 

published, step up to the open mic on stage, 

and get the audience hooked by reading a 

small passage (5 minutes) from your work. 

Then bask in the glorious applause as you 

walk off stage and mingle with your new 

readers, who will want to know more about 

your work. Please exchange books at the end 

of the event!  

Friday, April 24, 2026: 

Visit to the Portuguese Canadian History Projectõs archival holdings ð https://pchp-phlc.ca/ ð at the Cristina 

Thomas Archives and Special Collections, located on Scott Library, Keele Campus. Advance registration is re-

quired (maximum capacity for 35 people on a first-come, first-served basis). 

Retirement celebration for University of CaliforniaðSan Diegoõs Professor Pamela Radcliff @ The Supermarket 

Bar on 268 Augusta Avenue. 

Saturday, April 25, 2026: 

Banquet at Casa do Alentejo Community Centre ð https://casadoalentejotoronto.com/ ð and 51st anniversary 

commemoration of Portugalõs Carnations Revolution. This event will be co-hosted with the Associação Cultural 25 

de Abril and will include communications by diplomatic officials, a Movimento das Forças Armadas òApril Captain,ó a 

roundtable discussion, and musical performances by Luso-Can Tuna, and Marito Marques and his ensemble. 

Registration 

The conference registration fee includes breakfast and health breaks, banquet, and venue rentals. Conference par-

ticipants will need to be active ASPHS members. Membership information and conference registration will be 

soon open on the ASPHS website. 

 

 

Category Early-Bird Registration until 
Feb. 14 (recommended) 

  

Regular Registration (no registrations accepted 
after April 10) 

Faculty and independent 
scholars 

USD $ 175 USD $215 

Graduate Students USD $115 USD $115 

The Kensington Market. Source: © Destination Toronto. 

https://www.supermarketto.ca/
https://pchp-phlc.ca/
https://casadoalentejotoronto.com/
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Lodging and Meals 

Unfortunately, there are not many affordable 

lodging options in Toronto and university 

residences are unavailable in April. At York 

Universityõs Keele campus, participants can 

individually book at the Schulich Executive 

Conference Centre. If you choose this op-

tion, please book early to guarantee room 

availability: https://www.acc-

schulichexecutiveconferencecentre.com/

rooms. 

There are several hotels and other lodging 

options in Toronto. Sites around York Uni-

versity (North York & Vaughan, along High-

way 400) are significantly cheaper than down-

town. Access to Keele campus from that part of the city is fairly easy via TTC subway (look for York University 

station) or taxi/ride-sharing. 

If you lodge downtown, we recommend that you stay close to the TTC Yonge-University (yellow) subway line. It 

is the cheapest and fastest way to reach York University. Our downtown events are located near Kensington Mar-

ket and Dufferin-Dupont area ð the closest subway stations are Queenõs Park and St. Patrick (yellow line) and 

Dufferin (green line). 

Coffee, breakfast and mid-afternoon snacks are included in the registration fee. Lunches are not, but there are 

plenty of affordable places to eat on Keele campus at York Lanes and the Student Centre. 

Transportation 

York University is accessible by car and public transit (TTC). The cheapest way is to use the subway. You can 

use your credit or debit card to pay your fare. One-way ticket is CAD $3.30. 

Those driving into Keele campus have the option of purchasing a parking pass. Costs vary depending on location, 

but itõs around CAD $15.00 per day. See links below for more. 

https://www.yorku.ca/parking/wp-content/uploads/sites/51/2023/04/2D-KEELE_Map_APR-2023-Parking-

r1.pdf 

https://www.yorku.ca/parking/visitor-bus-parking-information/ 

For any inquiries, please contact: asphs2026@asphs.net  

The ASHPS board members and conference organizers look forward to seeing you in Toronto! 

Organizers: 

Dr. Aitana Guia, MacKenzie-Papineau Memorial Fund Chair in Modern Spanish History, York University 

(guia@yorku.ca) 

Dr. Gilberto Fernandes, Research Lead, Department of History, York University (pchp@yorku.ca) 

Downtown Toronto. Source: © Destination Toronto. 

https://www.acc-schulichexecutiveconferencecentre.com/rooms
https://www.acc-schulichexecutiveconferencecentre.com/rooms
https://www.acc-schulichexecutiveconferencecentre.com/rooms
https://www.yorku.ca/parking/wp-content/uploads/sites/51/2023/04/2D-KEELE_Map_APR-2023-Parking-r1.pdf
https://www.yorku.ca/parking/wp-content/uploads/sites/51/2023/04/2D-KEELE_Map_APR-2023-Parking-r1.pdf
https://www.yorku.ca/parking/visitor-bus-parking-information/
mailto:asphs2026@asphs.net

