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A Message from the Preside

Ia%;Vith this newsletter, the ASPHS brings to a close
another busy and successful year of providing a
vibrant forum for Spanish and Portuguese historic
studies! Such success was based on the many,
members who volunteered their time, serving on
committees and as officers, as well as those of yc
who were able to travel to our annual meeting to
and discuss research. Many thanks to Debra

[' Blumenthal and Scott Taylor for their important
service on the Nominating Committee, and to Sas
Pack and Fidel Tavarez for serving on the Board
Directors. Welcome to Janna Bianchini and André
McFarland, who join the Nominating Committee,
to Suzanne Dunai and Paola Tartakoff, who join t
Board of Directors!

TheBulletd s Edi t or Al ej and
together with Richard Ibarra, Production Editor, a

together another fantastic issue, including the bot
review section where you can find a special pair ¢

re



reviews off he Stolen Bones of St. John,o — , — T
% e

by A. Katie Harris, a cherished colleague
former ASPHS president who passed aw
February 2025.

For the invaluable work of keeping us
informed of events, new books, and articl
research resources and many other aspe
Iberian studies, thanks to Francisco Eissa
Barroso for maintaining Espora, to Foster . §
Chamberlin for editing this newsletter, an§
Jack Meloro for serving as ASPHS
webmaster.

In June, we gathered in College Park, ML

our annual meeting warmly hosted by thelsS g Z 5 ‘
University of Maryland. Many thanks to thAmbassador Gonzalo M. Qumtero Sarawa at the plenary session
conference organizers, Alejandro Cafiequ2025 ASPHS Conference in College Park, MD. Source: Foster Ch
Eyda Merediz, and Miguel Valerio, and to il

at UMD who assisted them: Mauricio

Restrepo, Andrea Torres Armas, Maria Victoria Herrera Arvay, José Castellébn Gutiérrez, Jonathan Brower, |
Jennifer Romine. Thanks as well to Board members who served on the ad hoc grad student travel grant
committee: Sasha Pack, Dave Messenger, and Carlos Alves; and to Samuel Pierce and Suzanne Dunai wht
put together the conference program. The fantastic program of panels, with participants from four continents
was made possible through generous su
from UMDGs Departm
Department of Spanish and Portuguese,
College of Arts and Humanities, and Sch
of Languages, Literatures, and Cultures.
conference was bookended by two
remarkable keynote lectures on the com
terrains of representation and interpretati
in the past and present, the first by Yolan
Martinez San Miguel (University of Miami
entitled OWhispers
Recl ai ming Orality
second by Antonio Feros (University of

Pennsyl vanilmperobliasti ganlzer%yda Merediz W|th President Kirsten Schultz at t 02!

White Legends: The Battle for the Hlstory S Conference in College Park, MD. Source: Matthew G
Early Modern Spai

| was especially happy to meet many graduate students attending the conference for the first time an
from them that they felt welcome and were esp
interdisciplinarity. As always, the annual meeting at UMD was also an occasion for us to recognize o nd
scholarship on Iberia and the I berian worl d.
and Enhorabuenal! to Yanay Israeli for winning the Bishko Prize, and to Ran Segev for winning the B irs
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Book Prize. Thanks to the following members for serving on the prize committees: NuBoa@esielna
Rita Amaral, Ernst Pijning, Paola Tartakoff, Naria Jornet Benito, Adam fngodinLaurinda Abreu, Joshua
Goode, and John Wing. The full prize citations can be found in this newsletter.

Finally, the UMD conference also provided a foru
|l nstituteds Americaé&Spain250 initiative. Thanks
helping organize the collaboration, and to Ambassador Gonzalo M. Quintero Saravia for his plenary lecture
entitled oBernardo de GS8l vez: Shit@si sh Her o of th
gueensofiaspanishinstitute.org/history/bernaielgalvezspanisthercof-the-americamevolutionatthe-asphs
-annuaiconference/

Beyond the annual meeting, this year the ASPHS also sponsored conference participation at the annual me
of the American Historical Association (AHA) in
Integrating Spanish History into Colegevel Survey CoursesoO and a pane
in the Early Modern | ber i an -spéosorpanelattiehnern®&iéBIHS a |
Congress on Medieval Studies (ICMS) at Kalamazoo. Thanks to Jes Boon for helping to organize panels or
Medieval Iberia at past ICMS conferences and the upcoming one in May 2026. This year the ASPHS contint
support regional scholarly meetings, including those regularly hosted by the Premodern Iberianists of the Mi
Atlantic (PIMA), the Premodern Spanish History Association of the Midwest (PSHAM), and the Ringrose
Spanish History Symposium at UC San Diego.

As an affiliate society of the AHA, the ASPHS was invited to endorse a series of statements issued by the Al
in response to recent executive orders and policy changes related to historical studies and the humanities. A
list of statements that the ASPHS Board of Directors voted to endorse can be found in the Business Meeting
Mi nutes in this newsletter. For additi onlatps://i nf or
www. historians.org/

Our association continues to thrive and our membership remains robust. However, to sustain our activities a

support for research we need our membersdé sup r
many ways to support the ASPHS! You can donate to a specific prize fund to ensure that we can contifiie tc
acknowledge outstanding scholarship, or you can donate to the general fund to support funding for r al

meetings, AHA cgponsored panels, tBalletinand other annual expenses (i.e. maintaining the website) fialso
urge all of you to donate to the Graduate Student Fund. For the last three annual meetings, the ASP as
offered modest grants to graduate students anihfiespresenters traveling to the annual meeting. While e

grants have supported the participation of many students, currently we do not have the resources to t al
requests for support, or to guarantee that we can continue this initiative in the future. And yet, graduatéstud
are the future of our fields, and they need opportunities to share their research and meet their collea LIf

are able, please consider making a donatiosi/asphs.net/donations/

Last, but not least, thanks to Aitana Guia, Gilberto Fernandes, and York University, we are heading t ron
for our next annual meeting, ApritZ2, 2026. | hope to see you there!

Best wishes,
Kirsten Schultz
Seton Hall University

ASPHS President, 2028
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https://queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs-annual-conference/
https://queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs-annual-conference/
https://queensofiaspanishinstitute.org/history/bernardo-de-galvez-spanish-hero-of-the-american-revolution-at-the-asphs-annual-conference/
https://www.historians.org/
https://www.historians.org/
https://asphs.net/donations/

for the year 2025, including no less than sev |
feature articles, and News & Business and ':

Announcements sections that are chock full
well, all thanks to the many contributions of =
ASPHS members. This
special because | received two feature
submissions on Al a sign of the times, to be
sure. Therefore, | have created a new secti
entitled o0AI For um,
contributions to thi
I think this yeards
well together, Suza
ClassroomsoO presenti
difficulties that Al has created for college
instructors and making the call for solutions.
Emmarae R. Steinos
presents one solution that embraces the
technology through interactive roleplaying
activities. What are your solutions to the
difficulties of Al in the Iberian history classroom? Are you finding ways to embrace the technology or ways tc
avoid its downsides? Again, | think an ongoing dialog on this issue here in the Newsletter would benefit all

pa

ssu
al |

””’/‘l’ " -2 "‘(.
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- rgaﬁizeer l\‘/iigae Alerio dt the ice tréam during the 2025 ASP
Conference in College Park, MD. Source: Kirsten Schultz

s |

Speaking of exciting projects, this yeards N
Marta Garc2a Carbonernd 2

Spainds contributio '
late20cent ury; Cristin
digital project Mapp
will change the way that we view this Madric
neighborhood that has a place in the hearts
many of us; and José Maria Carde3im z 0 2
documentary on the Peninsular War. This ye @' ==
Scott Lancester also returns for another repghe=""24%8
on the conference of one of our sister i
organizations, the Association for Contemp :
Iberian Studies, while Carla Rahn Phillips
provides news of the archive of the Spanish
navy. My thanks as well to Allyson Poska,

submitted the obituary of Mary Elizabeth (Be Z
Perry by Sherry Katz. Keynote speaker Antonio Feros toasts at the ASPHS banguet

2}925 Conference in College Park, MD. Source: Foster C be
It was also a pleasure to see many of you at this

e , BN
Zi \
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yeards conference on the beautiful campus of the

our best to take photos of the event, some of wh
Gush, who gave me permission to include his profesgiatial photos here as well. Given that the submission
deadline for next yeards conference at York Uniyv

information on all the exciting events that organizers Aitana Guia and Gilberto Fernandes have planned. Fro
tour and book exchange at the Kensington Market to a banquet in conjunction with the Portuguese communi
Toronto, this conference is sure to be one to be remembered! Please help us preserve those memories in th
Newsletter by submitting photos of your own, which can be emailed directly to me.

One final not e: | 6ve been thinking of revamping
notification that Publisher, the program that I
software giant has forced my hand, and | will have to find a new platform for the Newsletter next year. If you
any suggestions or technical expertise in this respect, please let me know. So keep your eye out for a new Ic
the Newsletter next year, and in the meantime, | hope to see you in Toronto!

Foster Chamberlin
ASPHS Newsletter Editor

e —a

Obituary

Mary Elizabeth (Betsy) Perry
Sherry Katz (San Francisco State University, Emerita)

In Memoriam: Mary Elizabeth (Betsy) Perry: Dec. 31; 198& 30, 2025

Mary Elizabeth (Betsy) Colburn was born in Turlock, California and grew up in small towns in central
Washington in a family of educators. A gifted student, Betsy attended Washington State University (
her maternal grandfather, Harry Lickey, was a professor of chemical engineering. Betsy graduated a
rian of WSU in 1959, majoring in o0general stu
sity, where she completedagynear mast er 6s degree in history
dent.

ea

After spending a decade at home with her two children, Betsy returned to graduate school at UCLA t
doctorate in history. Her primary area of research was Early Modern Spain, and she took particular in
covering and interpreting the histories of women, the poor, and other marginalized peopl&§, IshExes
ceived a Fulbright Scholarship to do research in Seville, Spain, for her doctoral thesis, which became
ographCrime and Society in Early Moderpukdigitled in 1980. It was later published in a beautitaléull
edition in Spanish. Her other monograph&areler and Disorder in Early Mode(h9S@yiMdich was also p
lished in Spanish) amtle Handless Maiden: Moriscos and the Politics of Religion in E&2§04phderad8pa
tion, she edited two collections of scholarly essays with Ann€uiwal Encounters: The Impact of the | itic
in Spain and the New \(i®@f1) an€ulture and Control in C&Reftemmation Sga#91). She also coedited an
er essay collection with Nupur Chaudhuri and Sherry Hatizsting Archives: Finding Women in (2@18h
In her last book project, she served as editor for a posthumously published collection of essays by R
Warrior Neighbours: Crusader Valencia in Its Internat{@0aBL.ddeesy won several scholarly prizes from



Western Association of Women Historians: the Frances Richardson Keller Sierra Prize for her first two mono
graphs (1982, 1991) and the Barbara oPennyd Kann

Betsy taught history at several colleges in the Los Angeles area, including UCLA, USC, and Occidental Colle
For decades she was a research associate with the UCLA Center for Medieval and Renaissance Studies ant
active in the Western Association for Women Historians (WAWH). She served as WAWH president from 198¢
1991 and on the council of the American Historical Association.

In addition to her pathreaking scholarship, Betsy will be remembered a gifted teacher, mentor, and colleague
was unfailingly kind and supportive to all, but in particular to graduate students and early career scholars, ge
ously offering her time and feedback on their work and helping to integrate them into professional organizatic
and other communities of schol ars. Because of he
Elizabeth (Betsy) Perry Graduate Student Poster Prize is named for her.

Betsy is survived by her husband of 64 years, Ralph, her children Katie and Dan, her six grandchildren, one
grandchild, and several nieces and nephews.

I D

Al in History Classrooms: How to Teach Students to
Think

Suzanne Dunai (Louisiana Tech University)

During the past summer session, | created an extra credit assignment ingpssoibyramoted by the African
American History Museum St udents were to | ook at wvarious ar
the artefacts through a playlist. When three of the eight students completed the assignment with derogatory
racist responses, | knew that a conversation was needed. But with whom? It was not the students wh ote
offensive responses, but Atrtificial Intelligence (Al).

In a culture where it is becoming increasingly more difficult to separate fact from misinformation, and ifi€feas
more difficult to guide our students on how to navigate real and deep fake documents using critical thi S
it is also increasingly more difficult to distinguish human creation from that of artificial intelligence. Th er
Hi stori cal As $Gaiding Brindipeesfor prtifibidl lintslligesnak indlistory Edudatiom s a e
for educators, but sets classroom goals for learning without a clear path on how to achieve those goa
Turnitin.comnow offers to review assignments for plagiarism and potential Al use, but its metrics for e atir
the use of Al are largely lacking. How can educators redirect students from the temptation of using Al 0F hor
wor k when a r ec entstudeRts udeAlts gef cetpfdhinkd®d Holwac ad we e
that Al is not a substitution for historical research when so many businesses, industries, universities, eve
Trump administration are actively advocating for its use, claiming that Al will complete all of the nece VAL
search and writing for its users?

| cannot offer concrete solutions for these challenges. Instead, | hope to start a conversation in this n lette
where we can brainstorm ideas for maintaining a classroom that facilitates learning, with or without Al elc
suggestions for keeping a class accessible and accommodating for all student abilities while encoura st
perform their own work. | offer my experiences on the chance that these suggestions might be of use the
cators. At the very least, | hope to discuss strategies for preserving and promoting critical thinking skil his



https://learninglab.si.edu/collections/nmaahcs-press-play-on-history-african-americans-during-the-first-world-war-1914-1918/roajK8JbWaLe29iH
https://learninglab.si.edu/collections/nmaahcs-press-play-on-history-african-americans-during-the-first-world-war-1914-1918/roajK8JbWaLe29iH
https://www.historians.org/resource/guiding-principles-for-artificial-intelligence-in-history-education/
https://www.turnitin.com/blog/navigating-ai-misuse-tackling-the-impact-of-ai-bypassers-on-academic-integrity
https://apnews.com/article/ai-companion-generative-teens-mental-health-9ce59a2b250f3bd0187a717ffa2ad21f

classrooms.

When | first learned of Al and its potential use for completing writing assignments, | adopt€dlerZece

policy for Al in my syllabus. Any student that used Al for an assignment would receive a 0. | suspected that r
students continued to use Al despite the threat in lecture and the syllabus. It was often the most vulnerable s
dents with special |l earning needs who | acked con
telligence to provide ideas and words for them. Furthermore, students know that Al cannot be tracked, makir
their word against my accusation. | suspect that there are many more students who use Al for my assignmel
at what point does it become a witch hunt and subject to implicit biases | might have in those accusations of
use?

| found myself pouring over questionable word choiceseading the textbook for where they found certain
information. | found myself taking longer and longer to read through assignments, meanwhile my comments
classroom instructions were becoming moTeleranae 41 mo
policyéo, | realized that | was not teaching, nor
dence of Al in every sentence that students wrote, | was missing the ideas and general impressions from stu
writing. | was discouraging students from making connections across classes or adding their own outside
knowledge with suspicion that those ideas came from Al. My assignments were designed more like traps to
students, rather than developing skills and fostering learning. Students failed my assignments because they
but | was also failing the students by creating assignments that did not offer support and encouragement for
ideas.

| found that inperson writing was not reliable solution. For one, | am expected to-fgasbnnand asynchro-

nous online classes. Solutions such as Lockdown Browser or webcam requirements foster a class culture of
sion and surveillance, a relationship with students that | was trying to avoid. Stassdriting lacked aspects
of the | arger research and writing process that
edit and revise their work? Why wouldndt | all ow
enough to take them? No, allowing students to review class material, draft and redraft responses, an eck
structions in office hours are important study skills that are lestaasmwriting assignments.

Ultimately, the solution that | developed to combat the use of Al in my history classes also made me tter
cator. For my classes, | assign short documents, articles, or YouTube clips. | ask students a saneseaf rt
guestions about those sources. | developed th f

Historical Assertion:
Evidence:
Interpretation and Analysis:

This embedded rubric for each question helps students know what is expected for each short answer fi@efir

rubric terms in the foll owing way: An OHi stor a
tion. It is based on the historical informati

or a paraphrase, but it has to be cited. Evid o
OEvidenced has to be explained, so olnterpret [
historical assertion. It might define terms, provide additional context, or summarize the Evidence. In o WC
an OHistorical Assertiond demonstrates that a t
that students read the assigned document. And I

comprehension. Questions that have two parts will list two historical assertions, helping the student r mb




answer all parts of the question. Likewise, | can design a question that asks for two to three examples, and tl

bric will include the indicated number of OEvi de
are comparative in nature or challenge students to posit new information from a primary source within the co
of the textbook, I am able to indicate 0Textbook

Requiring the rubric for each shamswer writing is not completelypkbof, but it has been a helpful Al deter-

rent. Al shoranswer responses gravitate toward paragraph form, so students who do not complete the rubric
not receive credit for the homework based on the rubric. Students can still use Al to write the sentences and
divide the responses into the rubric, but at least that promotes some level of analytical skills in that students
to determine the different parts of the rubric from thgeklerated content. Likewise, Al quotes are often incor-
rect, referring to different translations or different passages from a historical document than what | assigned.
hough | cannot prove Al use, if a student includes a quote from a reading that | did not assign, | do not awart
credit for using evidence from course material. Students are deterred from the use of Al from the class policy
the format of the homework assignment makes students think critically, even if they use Al. Additionally, vari
accommodations like additional time and access to review documents multiple times are preserved with this
ment method.

Reflecting on this pedagogical method, | have found that it has improved my communication as an educator
mensely. Using the rubric clarifies what is needed for credit for each short answer response. Students have |
proved immensely in answering all parts of the question or using the correct documents to answer a questiol
ther than facing accusations that grading writing is subjective or biased, using the rubric format adds transpa
and clarity to assignment instructions for the students. Students have a better understanding of expectations
they are developing skills that reinforce making a claim and providing evidence to support that claim. Learnir
encouraged and ideas are rewarded with the rubric.

In a time when it seems that more misinformation is circulating in our communitiegearataiéd content is
out-producing humamade content, the ability to draw eviddrased conclusions (and only making claims that
can be supported by evidence) is an essential skill for history students to have. It is impossible for us ntic
the longterm effects of Al on our society, but as historians, we can take cues from the past. We need onti

to teach students how to interpret sources, how to cite evidence when they make a claim, and most i rtar
how to continue to think, even when technology and social pressure tell them that they do not need t é
more.

Al Forum- Interrogating the Past: ChatGPT Roleplay Activi-
ties in the Early Modern Iberian History Classroom

Emmarae R. Stein (University of Rochester)

In nearly every corner of their lives, university students are being prompted with easy ways to access premit
sions of LLMs (large language models) like ChatGPT, Gemini, and Claude. Student email accounts receive t
advertisements for Al services that are ofree h
include Al summaries of many of the monographs and articles available on theit Rtfemirstatistics fro
Bowdoin College show that Al use among teenagers to complete schoolwork is onlyiint&asingens

have used some form of generative Al, with 57% using it specifically for homewaitkisetptistic is likely
impacted by social desirability bias, as many teens and college students report shame, stress, and a VAL




their use of Al in completing watk.

The reality is that students across all levels of learning in the humanities are using LLMs to receive feedback
their writing and act as-editors. There is merit in knowing how these technologies operate and in deeply und
standing the ways in which our students are interacting with them throughout the research and writing proce:
Some scholars have followed the route of prohibition, refusing to let students use any form of Al modeling in
their classroom and counting its use as an academic honesty violation. An even larger percentage of profess
have recognized that their students will likely use ChatGPT or a similar service at some point in their researc
cess. While they have not necessarily condoned its use, they have turned the other cheek, understanding th
nearly impossible to detect Al use in writing, even for those familiar with its patterns. But slowly, some profes
in the humanities are beginning to embrace Al, moving beyond mere toleration and acquiescence to recogni
potential for generative technology to enhance and inform their pedagogy.

The benefits of using Al as a pedagogical tool in the humanities classroom have been demonstrated througf
ries of different case studies over the past three years. One professor at a Swedish university implemented L
throughout the duration of his fuygtar education courséach week, students were placed into small groups and
given responses generated by ChatGPT about course readings from philosophers including Dewey and Kan
Then, these students were given one hour each class to critically analyze the responses that ChatGPT gave
them. The students would enhance the responses by using specific examples and quotes from the assigned
ings. Similarly, students were prompted to criti

This activity worked on two different levels: students had the opportunity to interrogate and question the acct
of Al andgain confidence in actively working with the course material. The process of working as a group to ¢
hance and chall enge Chat GPT8s response al so aide

In the spirit of this study, | present one ChatGPFplalging activity that can be adapted to a variety of class-
room settings for instructors teaching Iberian history. | will first describe how | piloted this approach in a gues
lecture on early modern witch trials, then outline how instructors can adapt this framework specifically for Ibe
Inquisitorial contexts. | created a lesson using ChatGPT that allowed students to take part in a dialog ith
coaccused witches,d helping them develop skildl i
had r ead He Maleus Matefickantelistemad Gosa short lecture on the various explanations that his-
torians have offered farhythe witch craze occurred with such fervor in the seventeenth eStidents were

then offered a sheet listing the following prompts that | had created and tested on ChatGPT:

10ProQuest Ac adeoQoestA lhtips/afut.or@uestsdm/en/company/proquestademiail.

2Al in High School Education: Trends, Challenges, and Bippdoiart@ege, 2026)tps://www.bowdoin.edu/hastinegs-
initiative/resources/initiativereatedesources/ain-high-schooleducatiorreport.pdf

3Di sa Cornish and Zak Larter, 00l Dondt Have to Wri Cless- E
r o o dourdal of Educational Technolod2Syete3n(2024): 38, https://d0oi.org/10.1177/00472395231219267

4Ant hemis Raptopoul ou, o0Chat GPT in Higher E®dwucatdi cAnEdrd g ce
Journal of Educa&i@mo. 2 (2025): e701Bitps://doi.org/10.1111/ejed.70131

5N. B. I n r etr osMalleusMalefigasusin ¢ hi€kr pmé médsy reading may have mi
torsd perspectives, as Kramer6s extreme views wer datlcon 0V

learned from conducting this as a pilot activity. For the Iberian adaptation | propose below, | recommend more bakthatd s
better represent typical Inquisitorial practice and reasoning.



https://about.proquest.com/en/company/proquest-academic-ai/
https://about.proquest.com/en/company/proquest-academic-ai/
https://www.bowdoin.edu/hastings-ai-initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf
https://www.bowdoin.edu/hastings-ai-initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf
https://www.bowdoin.edu/hastings-ai-initiative/resources/initiative-created-resources/ai-in-high-school-education-report.pdf
https://doi.org/10.1177/00472395231219267
https://doi.org/10.1177/00472395231219267
https://doi.org/10.1111/ejed.70131
https://doi.org/10.1111/ejed.70131

1. Interview with a Midwife Accused of Witchcraft in 158Century Germany

T Prompb As a mi dwi f ecentuny Gernosan village,iydu haveebedn hccused of using dark powers
during childbirth, leading to the deaths of several infants. How do you respond to these accusations? Wh
do you believe your position as a midwife and your gender played in your prosecution? Please act in this
and | will act as I nquisitor. o

2. Interview with a Woman Accused of Witchcraft in Salem, 1692

7 Prompd You ayeaolad 3Woman | iving in Salem during the
cused by your neighbors of afflicting them with strange illnesses. How do you defend yourself, and how ¢
you think the expectations of women in your society contributed to the fear surrounding these accusation
Pl ease act in this role, and I will act as | ngl

3. Interview with a Wealthy Widow Accused of Witchcraft in 16@entury England

T Prompp As a wealthy widewtiunyaEsgalikhsvxtl éageh yol
several local families. How do you explain the resentment towards you, and how does your status as bot
widow and a woman of property impact the accusations against you? Please act in this role, and | will ac
|l nqui sitor. 6

4. Interview with an Indigenous Woman Accused of Witchcraft in 148entury in New England for
Herbal Healing

T Prompp You are known in your community for your Kkt
youbve been accused of practicing witchcraft b\
practices, and what does this accusation reveal about the gender dynamics and attitudes towards indigel
women healersinthe '8l e nt ury col oni es? Please act in this

5. Interview with an Elderly Woman Accused of Witchcraft in Early Modern France

T Prompp As an el derly woman | iving on the outskifEt s
cused of witchcraft after several mysterious events occurred in your community. How do you perc the
between your age, social isolation, and the accusations against you? What does this reveal about iet:
on aging women during this period? Please a i

When | was creating these prompts, | found that the parameters needed to heGpatHieT needed to ha

a sense of the time frame, the profile of the accused witch, and a set of thematic questions to start off int
view and act as a guide for the conversation. 0
they would be acting as Inquisitor.

After selecting one of the prompts, students were then told to input the information into ChatGPT an as
quisitor. The students were instructed to ask five questions to learn more about the accused witch anditake r
on her responses to effectively build a case against her. Students had the freedokirtdsagkulestions th

they desired, although they were encouraged to put themselves in the mindset of an early modern In itor,
try to think of questions such a person might have asked. Students asked a range ipfspuestgargus an

some ratherplayfub ut t he chatbot remained 0in charact o]
cise, students were asked to share their questions, the responses they had received, and reflect on h@wit fe
in the role of Inquisitor.

In the next phase of the class, students were paired into small groups based on the accused witch th ey
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gated. Each group received a short excerpt fromliéerag#l that closely resembled the parameters that | gave in
the ChatGPT prompts and were tasked with comparing their ChatGPT conversations with the quegtiahs the
Inquisitor had asked and the responses thatthgberson accused of witchcraft had given. Finally, the groups
were asked to reflect on the differences between the real trial and the simulated trial and present their finding
the class.

Student feedback on this activity was overwhelmingly positive; many participants noted that it helped them n
only to gain empathy for the accused, but also to better understand the difficult and often villainized role of tr
|l nqui sitor. Beyond historical empathy, research
piloted at Barnard College in the late 1990s, has demonstrated multiple pedagogical benefits. Studies show"
roleplay activities centered on primary source texts foster active learning while building social cohesion in the
room. Students engaged in Reacting to the Past games report deeper peer interactions and more meaningft
nections with faculty membeéi&/hile the Reacting to the Past series involves elaborate, $emgegéenes,
ChatGPT roleplaying activities offer a more accessible entry point that instructors can implement in a single ¢
session.

Since Natalie Zemon Davis publisfied Return of Martin Gureti@83, there have been debates on where to
draw the line regarding imaginative historical reconstruction, which only continued with the 1991 publication
Simon SchamdX®ead Certainfiew faristod ar when it comes to O0i magi ni
that | propose thoughtfully navigates this debate by forcing students to confront the limits of imaginative reco
struction. The most crucial aspect of this exercise is not the GPT rolejfiagititeelgh students do enjoy tak-

ing partin i@ but rather the critical analysis that comes afterwards. By comparing the roleplay activity to actus
trial records, students develop skills in source criticism and learn to engage more deeply with the primary tex
themselves.

The ChatGPT roleplay exercise that | present here can be applied directly to Iberian contexts, where instruct
can have students roleplay interactions with those accused during various Inquisitorial proceedings across tt
insula and in Spanish America more broadly. | offer a bristefivguide for instructors to tailor and imple

to their own courses. This guide is created with the intention of being used in an introductory course t rly
ern Iberian history:

1. Assign related readings for homeworkatroductions to Inquisitorial proceedings in the early modern i-
an world, potentially excerpts from Lu Ann Homza or Francisco Bethémteanings should help students
move past the misconception that -willngiodividuals. imstead, r
choose readings that prepare students to view Inquisitors as histitu@ggty actors with sincere beliefs an
general interest in protecting their communities. Students will likely find this reframe to be a challenge it
portant to prepare them well here.

6C. Edward Watson and Thomas Chase HagoodRlegig to Learn with Reacting to the Past: Research on High Impact, Ac ear
eqPalgrave Macmillan, 2018),-881

7Cushing Strout, o0Border Cr os s i Histos and Ahetynm 2 (£992): B8ipst//i o n
doi.org/10.2307/2505594 Nat al i e Ze mon [DOhevAmerican Hisioboal FaS/ea 3 (LB &ROB Https://
doi.org/10.1086/ahr/93.3.572 Robert Finl ay, 0The TReAmarisan Histaricalnragiew. B (1988):r55 C
https://doi.org/10.2307/1868102

8Francisco Bethencoufthe Inquisition: A Global History18848Revised and updated English ed, Past and Present Publicati
(Cambridge University Press, 2009); Lu Ann Homz&hedSpanish Inquisitionp1818: An Anthology of Sdtiaesett Publ. Comp
ny, 2006).
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2. Roleplay setupCreate between5prompts that your students can choose between. Remember: Prompts
should focus on a specific historical figure from a real trial, but omit all names, as this can confuse the GPT
Prompts should present a profile of the accused historical figure (age, gender, vocation), the century and loc
that the trial occurred in, and briefly describe the accusation. You should alseZmgtiidinglquestions related
to the accusation to start off the conversation.
|l nqui sitor. 6 Make sure that you test these promp
even ask ChatGPT how to refine the prompts to make the roleplay conversation work more effectively.

3. Roleplay in action:Students will choose one prompt on which to focus. Instruct them to ask the accused pe
son three to five questions. Tell them to put themselves in the mindset of the Inquisitor, and attempt to think
the questions that they might be interested in asking the accused. This will be a challenging task, as student
relate much more to the accused than to the Inquisitor. It can help to give students a guide: Tell them to ask
tions from a place of sincere belief in the dang
the responses.

4. Comparison with trial recordsBreak students up into small groups based on the prompt that they chose fol
the exercise. Hand out excerpts from the trial that relates to the prompt that they selected from the list. Stude
will compare the Agenerated testimony to the actual depositions and notice differences and similarities betwe
the questions and responses.

5. Reflection:As a group, students will prepare a quick report on the differences between the real trial and the
simulated trial, and present to the class brief!l
the Inquisitor and act in that capacity. You might ask:

T owWas it difficult to ask questions from the | nt

T OWhen you compare your questions to the GPTbot
about the gap between modern and early modern

At times, it can be difficult for students, particularly in larger survey classes, to engage deeply with primary st
This exercise addresses that challenge througistagegrocess: students first conduct a ChatGPT roleplayin-

terview, then compare their-geénerated dialogue with actual trial records. The comparison provides sc din.
for students to read historical documents more carefully. Further, students are given the opportunity t tice
crepancies between their modern assumptions about the past and what the archival sources are actu
them. Anyone teaching a class that involves different Inquisitorial outposts across the Iberian Penins an
this method to strengthen studentsd skills in r
cal tools, instructors can enhance how students engage with Iberian history. The goal is not to replac
methods, but to use Al comparison as a gateway to closer engagement with historical texts. By enga
roleplaying activities such as this one, students will not only gain critical thinking skills but become pr ed
future where Al literacy is increasingly essential.
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International Networks of Spanish Architecture: Academia,
Profession and Dissemination (1982006)

Brett Tippey (Kent State University), Ana Esteban Maluenda (Universidad Politécnica de Madrid),
(Universidad Politécnica de Madrid)

If you are reading this Newsletter, you likely already know the sociopolitical context of Spain in the la art
the 20th century. You know abtatransicidiollowing the death of Francisco Franco in 1975, during whic
Spain transformed from a totalitarian dictatorship into a parliamentary monarchy. You know about the p@litica
forces behind the enactment of Sk,aitnhde fCainlsad
in February 1981, and the nexeding conspiracy theories al@@efante blavico know about the swings b
tween governments led by the PSOE in the 1980s and the PP in the 1990s. You Kaceufabdat 92, when
Barcelona hosted the Olympics and Seville the International Expo. You know abouh#rkdteeapitalist re
estate speculation that followed, which imploded in 2008, sfzadkisigAnd you know that during this perio
Spain shed its former identity as an international pariah and took on a role of international leadership.
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What you may not know is that, throughout
Spainds emergence as . .
1975 through the early 2000s, architecture PI‘OQI’GSSIVG Al’ Ch'teCture
much more than a backdrop. It was a driving Séctesniber 1978 AnTITD Remtiola pabicatian

force. Alongside it ‘
forts to attract international tourists often hig
lighted the Catedr®ezquita in Cérdoba, the
Alhambra in Granada, and, of course, the
da Familia in Barcelona. These buildings pr¢
ed visual proof that
it has oOeverything
technologies and increased funding, the co
construction of Gau(
exponentially in the pelstanco decades. Thi
building alone captured the attention of arc
tects and the general public worldwide.

Yet these connections extended far beyond
Spaindés historic mo
deceased architects. Between 1975 and 2
Spainds contemporar
this democratic shi
built and expanded networks across both si¢t
of the Atlantic and around the globe. In 198 [
Madridbased Rafael de-Hmz was elected %
president of the International Union of Arch
tects. That same year, Catalan architect Josz3 ; 7

Lluis Sert received the Gold Medal of the Anfdre Cover of the September 19%0gse|ssofe Archltecture
ican Indtitute of Architects In 1982, Beetriz Co- Reproduced with the permission of Penton Media, Inc. anéithe ¢
lomina, a Barcelona graduate, became one ofutie Futagawa.

first women to teach architecture at Columbia

University; in 1988, she moved to Princeton University where she later founded the Program in Media
nity. In 1985, Harvard Universityds Graduate
of the Department of Architecture.

Beyond awards and academic posts, contemporary buildings playeslampesen di ng r ol e i
image as a world leader at the intersection of art, technology, and innovation. As tourism surged in th 80
1990s, visitors quickly realized that, far from a backward hinterland, Spain had developed its own dist{f€tli
of modern architecture, even during the isolationist Franco years. The international professional pressi@ok

Il n September 1975, the American journal Progr S
1973 Muralla Roja on its cover. A decade | ate
exhibition on architecture, urbanism, and history that included Bofill alongside Luxembourgish archite€illeor

Krier. Bofill &s postmodern neoclassicism, evi
quickly became a touchstone for the style in the United States. Other Spanish architects also underto ajt
commissions abroad: the 1992 BCE Place in Toronto (Santiago Calatrava), the 1995 Cathedral of O
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Angels in Los Angeles (Rafael Moneo), and the 1998 Scottish Parliament in Edinburgh (Enric Miralles and B
detta Tagliabue).

The flow of ideas also went in the opposite direction. In the 1990s and 2000s, Spain became a frequent site
highly coveted international commissions, thanks in part to the exorbitant fees municipalities and private cliet
were willing to pay oOstarchitectso6 for signature
most innovative ideas on Spanish soil, in most cases in collaboration with local professionals: American arch
Frank Gehry (Guggenheim Museum, Bil bao, 1995) , R
and Peter Eisenman (City of Culture, Santiago de Composté&20120®British architects Norman Foster

(Torre Collserola, Barcelona, 1991) and Richard Rogers (T4 Terminal at Barajas Airport, Madrid, 2006); Mex
architect Ricardo Legorreta (Parque Europa Housing, Madrid, 2004); and Dutch firm MVRDV (EI Mirador, Mz
drid, 2005), to name just a few. At the same time, Spanish magazines such as El Croquis (founded in 1982),
Monograf2as (founded in 1985 and Spainds first a
Viva (founded in 1988) established themselves among the most important international venues for dissemine
new architectural ideas.

Yet how Spanish architecture became known outside the Iberian Peninsula in the last quarter of the 20th cer
how it was received and what impact it had on the global profession have never been analyzed systematicall
2022, we therefore launchedamukiar , mul t i nati onal research proje
Networks of Spanish Architecture: Academia, Profession and Dissemina@@n@1®&®) . 6 The pr o
together two research teams working across three continents. One team, based at the Universidad Politécnic
Madrid, focuses on networks of dissemination between Spain and the Americas, from the Southern Cone to
da. The other, based at the Universitat Politecnica de Catalunya, investigates connections between Spain ar
rope. The project is funded by Spainds d&80,000pert er i
team.

Together, the two teams aim to uncover the people, places and ideas that carried Spanish architecture far be
the I berian Peninsula and, in turn, brought t
was not just a backdrop to Spainds transfor ma 0

Mapping Lavapies
Cristina Vazquez (Santa Clara University)

Mapping Lavapiés is a digital humanities project that interrogates the spatial dynamics of immigration, lus
and cultural production in Madridds Lavapi ®s [
archival sources, oral histories, photography, media discourse, and street art to explore how immigra mn
ties not only inhabit but also actively reshape urban space.

Grounded in thick mapping and coustt@rtography, the project resists the reductive logic of official map t

translate immigrant life into statistics or stat¢ered categories. Thick mapping, instead, intersects narratii@, af-
fect, and historical |l ayering. Foll owi ng Deni W
voices and perspectives that dominant representations often silence or distort. A central focus lies on nis
dia discourse, where, since the early 2000s, immigration has been persistently framed through tropes risi
gality, and disorder: narratives that, as we learned, normalize surveillance and exclusion. The purpos this
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is to construct counteliscourses that highlight resilience g?
multilingualism, and cultural agency by juxtaposing the:g :
trayals with migrasatuthored testimonies and visual narr: gv e
tives. LAVAlgag & dlcs:
The spatial dimension is equally central. Lavapiés has | EMBAJADORES °0°
gone rapid gentrification and touristification, producing

Edward Soja terms ounjust roj
ments both the displacement of lb@gn immigrant resi-

dents and the forms of grassroots resistance that emer

response, from satianaged cultural centers like La Tab-

acalera to murals and street art that assert presence ar

tigue commodification.
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acdle 3
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Currently, Mapping Lavapiés is expanding its interpretiy
scope by integrating literary representations of the neig

hood, most notably the mosaic of 1seguential short storigg, example of the visual design of the Mapping Lav:

in Jos® ¢ngel Barruecods p\r/ojeéf'Sdurcé‘Crlglﬂa{\/azrquefn Lavapi
how fiction, journalism, and testimony converge around ques-

tions of migration, gentrification, and belonging. This upcoming season, the project is evolving into an immer
phase that will feature a o0Cartograf2a Sonora /
vironments with interactive story layers. | hope to release a finalized version of this expanded edition by sumr
2026, in collaboration with students and community members through participatory mapping workshops.

At its core, the project asks: How can digital cartography ethically fe@edqdrhaps even transfériine

lived geographies of migration and urban inequality? The luxury (and challenge) of working within a digital m
ping framework is that it never truly ends: each layer added invites another to be revised, erased, or reimagi
Thick mapping, in this sense, becomes a practice of ongoing reflection, an evolving cartography that gaigrors
fluidity of the city itself.

Explore the project here:

https://storymaps.arcqis.com/stories/7222479f3dd640e2a5achlafea91c8be
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o
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An example of a geg &
otagged location. g

Source: Cristina 8§ i | o :
Vazquez. - o
"Si, el p* mono e
gentrifica"
Graffiti over one of the many murals &
in Lavapies 3
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Andrea Davis, Wendy Kurtz, Cristina Vazquez, and Patricia Schechter and the 2025 ASPHS Confere in

Source: Matthew Gush
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The ACIS 2025 Conference in Santiago de Compostela

Scott Lancester (University of California, San Diego)

The 46th Annual ACIS (Association for Contemporary Iberian Studies) Conference took place Sgpiember 3
the University of Santiago de Compostela (USC), in Galicia, Spain. The Rede Galabra/USC, under the coorc
tion of Prof. Elias Torres Feijo, hosted the annualtfargeonference in the Galician cdpiteith minimal rain-

fall to boot.

Founded in Santiago in 1998, Rede Galabra is a pioneering research group, comprising scholars from unive
and institutions across Spain, Portugal, Brazil, Angola, and Mozambique. Exploring intersections of culture, |
guage, politics, and society in Iberian and Lusophone contexts, Rede Galabra has prodadgd euititigne-

ly research into the dynamic ways in which people and communities structure their lives, classify their enviro
ments, engage in the world, and adapt to change.

As an institutional partner since 2024, Rede Galabra has become a key player in the ACIS mission: the mult
plinary study of socitultural, economic, and political issues, with a particular focus on the Iberian Peninsula a
its relations with the wider Lusophone and Hispanic worlds, spanning the nineteenth, twentieth;fast twenty
centuries.

USC Santiago welcomed over 100 presenters, providing coverage to a wide breadth of voices, perspectives.
di sciplines. I n a testament to AICHiISHh omrgioginmgs ,s utc
ence marked the seventh of ten editions to be held in Iberia. Presenters hailed from across Spain, the U.S., i
rope, and included roughly two dozen grad students and independent researchers. As a veritable and verdal
derl ands on the edge of Eur ope -@QastiianinfuenceAnspire thisi c ,

year 6 s f éardesaccounts.t r ans

Hel d duri ng USC?®& sthehadidanddisapinary diversitys ol prgsenters éxemplified the excitin
research happening across Iberian Studies and related fields. As the gathering occurred a short dis e f
majestic cathedral so closely associated with the Camino de Santiago, multiple tafiet\asdessédouris
and pilgrimage. Loczdse studies, such as the {mneligious affiliations geregrinos to the uses of langua
food markets, examined the interlocking ways art, language, and politics inform Galician experi
topics included exile and loss brought on by the Spanish Civil War to literature, music, theater, and
pressions of feminism, magical realism, identity and memory shaping modern Galicia, Spain, Portuga

This yeards three keynot e s pe abkrederapproaahestoeaocial queddi C
and cultural production. Looking at piostependence Angolan literature in the context of instructor traini nd
professional development, Dr. Domingos Manaca Joaquimirstitiko Superior de Ciéncias da Educaca
Luanda, advocated a turn toward indigeneity, so as to develop a truly Angolan literature. Whereas th luer
Portugal and writers gazing towards Portugal continues to inform how Angolans see and teach literat SuC
oOPortugalidade, 6 or |l ove, affection, and | ong g
mat ching O0Angolidade. 6 As such, Dr. Mana-a Jo u
oralities and traditions of Angol ads oOpovo ne o]
Dr. Xerardo Pereiro, of théniversidade de Tr&s-Montes e Alto Douro, in Vila Real, Portugal, highlighte

recent trends in Lus®panish tourism, revealing how since 2000 tourism has incttedtamgplation of local
identities. Given the deep connections between Galicia and Portugal, perceptions of mobility, integrat ant

borderlands nowadays define local space, propel touristification, and (political) resistaboedertraiess
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and identities about Galicia, Spain, and Portugal. Even as they remain competitors, areas of Spain and Portt
collaborate and benefit through shared, overlapping tourist networks. In contending that tourism in the Iberia
Peninsula has produced a oO0superdiversity across
| beria, 6 rooted in supranational integration of

Dr. Leigh Mercer, of the University of Washington, expertly surveyed the age of silent film in Spain. Stressing
Spainds uncertain embrace of this medium and its
ma pioneers expressed both cinephilic and technophobic responses, an incoherent path of modernity that re
the tensions between tradition and change that e
among wider social, religious and cultural debates from the late nineteenth century to the Spanish Civil War.
technical strategies and visual storytelling of
vealing similitudes and differences between early Spanish cinema and other national cinemas.

ACIS 2025 also showcased Galician culture. Rede Galabra/USC invited local musical artist Mondra to discu:
musi cal phil osophy and regale attendees with a p
legacy of making music using everyday items, such as seat cushions and spice tins. During the Franco dicta
amid the suppression of ssthte identities, utilizing household items to make music marked an act of resistanc
While democratization and devolution has yielded a revitalization of local and regionafexgretsoit be
through music, cinema, theater, or another inodthe case of Galicia, Castilianization continues to cast a long
shadow.

USC members provided attendees a special tour of the city center, giving a glimpse of Santiago through the
its inhabitants. The tour concluded with a visit
go. The palace served as the backdrop to an opulemoilwrse meal to conclude the conference.

The 47th ACIS Conference will be héld 3eptember 2026 at the Universidade do Minho, in Braga, Portugal.

The conference organizers will be Drs. Carlos Pazos Justo and Ana Sofia Bessa Carvalho, both of the Unive
Mi nho. A-@VieSvédgourpak e International Journal of Iberian Studies (1JIS), continually seeks articl
applying a comparative or intertwined methodology to explore identities, cultures, nationalities and communi
of Spain and Portug&CIS 2025 conference organizers intend to publish a forthcoming volume of procgeeing

Release of a Video Doc
umentary

José Maria Caree&in (University of A Co
(Spain))

Our 25minute documentary video about -

Peninsular War (180814) is available on

our YouTu bPeoyecth\dorence

Colectiva VICES 6

Still from thdCESdocumentary. Source:
Maria Cardefifaz.
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https://www.youtube.com/@proyectoviolenciacolectiva8450
https://www.youtube.com/@proyectoviolenciacolectiva8450

What drives a crowd to explode? An idea, an enemy, a shared emotion, or manipulatiter &stselbgents?

The 25mi nut e d o c u rRepalarmtyst amd Caleddive Vidlence in the PeninsulatWawa s r e |
in June 2025. Arinutetraileris also available. The video is voiced in Spanish. However, English, French, or
Spanish subtitles can be selected in the YouTube Settings menu.

"Popular Protest and Collective Violence in the Peninsular War" represents a novel attempt to address the p
uprisings that occurred between late May and July 1808 and led to the decristination of war on Napoleon, bu
to lethal violence directed against Sparasil PortugueBecivil and military authorities. These acts of violence,
which continued throughout the first two years o
ersinchi ef of the Navy, provincial intendants, goVe
thal violence a proof of collective spontaneity, the product of patriotism, desperation, and anger, as historian:
often argued? Or perhaps, as the documentary suggests, the highest figures of the aristocracy, the administ
the army, and the clergy might be often involved in its organization?

The video is an attempt to disseminate the results of historiographical research to a wider audience, safegue
academic rigor. Animated maps and graphics, immersive music, and historical images present an alternative
ry. It was produced by a professional team of video and sound editors and graphic designers.

This documentary presents the results of the VICES Research Project, "Collective Violence in Spanish Citie:
Peninsular War," funded by the Ministry of Science and Universities from 2020 to 2025. For more informatior
see the project websitée videand project were directed by José Maria Cardesin, Senior Professor of the Hi:
tory of Social Movements at the University of A Corufia.

VICEDA

DOCUMENTAL

The logo of W€ ESdocumentary. Source: José Marii@ardesin


https://www.youtube.com/watch?v=KSqeIvUhEds
https://www.youtube.com/watch?v=Ffnh3SwPwbA
https://vices.udc.es/

Archival News

Carla Rahn Phillips (University of MifiveisoGities, History Department (Emerita))

Part of the historical archive of the Spanish navy was housed for many years in central Madrid, just south of
Cibeles on the east side of the paseo. It shared quarters with many other entities connected with the Ministn
the Navy. A move to larger, dedicated quarters was in the planning stages for a long time. The new quarters
the move took several years to accomplish, complicated (I was told) by decisions regarding which materials
be housed at the new facilities in Madrid, and which materials would be housed at the 16th century palace of
Alvaro de Bazan in Viso del Marqués (Ciudad Real). The oldest materials, most of them copies from other a
chives, used to be in Madrid, and the original materials from the 18th century and later were in Viso del Marc
The new Madrid facility, which opened in September 2024, now contains materials from the late 18th to the |
20th centuriesn other words, what used to be in El Viso and various other depositories. From the various stol
on the website, it appears that the older materials of interest to early modernists are now in Viso del Marqué
| can't be sure until my next visit to Spain in the Fall. The logic was that the new facilities in Madrid would hot
materials produced by the navy, and the facilities in Viso del Marqués would house materials produced by thi
ous government ministries before the late 18th century. Ironically, though the new facility house materials fro
late 18th century onward, the buildings are named for Juan Sebastian Elcano and the ships from the Magell
Elcano voyage around the world in the early 16th century. The new facility in Madrid includes an impressive :
buildings on the calle Sanchidrian, 9, Madrid 28024, in the district known as Campamento. It is best reached
Metro Line 5 toward Casa de Campo, with a change to Line 10 toward the Puerta del Sur. The stop is Coloni
Jardin.

The 2026 ASPHS Annual Conference

The 2026 ASPHS Annu2bnference will bieeldat York University, Toronto, Canaftam April 22 to 25,
2025 (inclusive).

We have prepared a program that combines academic sessions with fun social events in the evening (o]
portunities to explore the city, including some of its PortuGaesgian community spaces and people.

Planned Events:
Wednesday, April 22, 2026

Keynote lecture by Giles Tremlett, authdrha International Brigades: Fascism, Freedom, and the SpaniShiCiv

Thursday. April 23, 2026:

Guided tour of Kens-iCangdiaomstoryl ded iy Ot GilbertdPFernandegy Goms le

about the rich history of Portuguese settlement in this eclectic and multicultural Toronto neigléxbesiyp

nated a National Historic Site of Can@ftaned for being an historic gateway for many immigrant comm S
(i.e., Jewish, Portuguese, Hispanic, East Asian), a hub for counterculture, and a lively market of inde en
taurants, cafggintage clothing, grocers, and other shops. Advance registration is required¢oma, figtt

served basis).
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B International Book Day: Book Bash and
Open Mic Readings @ The Supermarket Bar
0 https://www.supermarketto.c& in Ken-
sington Market (west downtown Toronto).
This will be a fun night of learning about and
\t§cel ebrating each ot he
'8 academic settirdthough one very familiar

I to academiadthe barBring a copy of a

] monograph or edited volume you have
published, step up to the open mic on stage,
fasl and get the audience hooked by reading a
S small passage (5 minutes) from your work.

i Then bask in the glorious applause as you
walk off stage and mingle with your new

_ o readers, who will want to know more about
The Kensington Market. Source: © Destination Toronto. your work. Please exchange books at the end

vy
'y
(&)

of the event!
Friday, April 24, 2026:

Visit to the Portuguese Ca ndhitps:/Hechp-phic.satd atthg CriBtinao j e c t
Thomas Archives and Special Collections, located on Scott Library, Keele Campus. Advance registration is
guired (maximum capacity for 35 people on afirsg, firsserved basis).

Retirement celebration for University of CaliféBian Di egods Prof essor Pamel a
Bar on268 Augusta Avenue.

Saturday, April 25, 2026:

Banquet at Casa do Alentejo Community Céihtites://casadoalentejotoronto.cord/and 5%t anniversary
commemoration of Portugal ds Cahosteadwith thékssocidgdm Cutlral o]
de Abriaind will include communications by diplomatic officisleyamento das Forcas Anadas i | C t
roundtable discussion, and musical performances bg&mudaina, and Marito Marques and his ensemble

Registration

Theconferenceegistratiorieeincludes breakfast and health breaks, banquet, and venu€ocefgaésice par-
ticipants will need to be active ASPHS members. Membership information and conference registrationill be
soon open on the ASPHS website.

Category EarlyBird Registration untill Regular Registration (no registrations accgpte
Feb. 14(recommended) afterApril 10

Faculty and independerft USD $ 175 USD $215
scholars
Graduate Students USD $115 USD $115
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https://www.supermarketto.ca/
https://pchp-phlc.ca/
https://casadoalentejotoronto.com/

Lodging and Meals

Unfortunately, there are not many affordable

lodging options in Toronto and university

residences are unavailable in April. At York

Universityds Keele campus, participants can
individually book at the Schulich Executive

Conference Centre. If you choose this op-

tion, please book early to guarantee room

availabilityhttps://www.ace

schulichexecutiveconferencecentre.com/

rooms

There are several hotels and dtigging

optionsin Toronto. Sites around York Uni-

versity (North York & Vaughan, along Higlg)_owntown Toronto. Source: © Destination Toronto.

way 400) are significantly cheaper than down-

town. Access to Keele campus from that part of the city is fairly easy via TTC subway (look for York University
station) or taxi/ridesharing.

If you lodge downtown, we recommend that you stay close to the TT@Jvimagsity (yellow) subway line. It

is the cheapest and fastest way to reach York University. Our downtown events are located near Kensington N
ket and DufferifDupontare®t he cl osest subway stations are Quee
Dufferin (green line).

Coffee, breakfast and matternoon snacks are included in the registration fee. Lunches are not, but there are
plenty of affordable places to eat on Keele campus at York Lanes and the Student Centre.

Transportation

York University is accessible by car and public transit (TTC). The cheapest way is to use the subway.¥0u c:
use your credit or debit card to pay your farew@gdicket is CAD $3.30.

Thosedriving into Keele campus hakeoptionof purchasing a parking pass. Costs vary depending on | ion,
but itds around CAD $15.00 per day. See |l inks e

https://www.yorku.ca/parking/wgcontent/uploads/sites/51/2023/04/2EKEELE_Map_APR2023Parking
rl.pdf

https://www.yorku.ca/parking/visitebusparkinginformation/

For any inquiries, please contaghhs2026@asphs.net

The ASHPSoardmemberandconference organizéosk forwardto seeingouin Toronto!
Organizers:

Dr. Aitana Guia, MacKenzitapineau Memorial Fund Chair in Modern Spanish History, York University
(guia@yorku.ca)

Dr. Gilberto Fernandes, Research Lead, Department of History, York University (pchp@yorku.ca)

i 3
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https://www.acc-schulichexecutiveconferencecentre.com/rooms
https://www.acc-schulichexecutiveconferencecentre.com/rooms
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